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Abstract: The influence of personality, though overt in the mother tongue, may not be easily detected in foreign 

language (FL) learning, due to the change of language obscuring the clarity of universally observable 

influences. Hence, the research on the relationship of the personality trait of Agreeableness with FL attainment has 

not rendered reliable results.  

Consequently, the main aim of this research was to expose the role of Agreeableness in shaping self-perceived 

FL skills, considering the explanatory role of language anxiety. The participants were 590 secondary grammar 

school students (383 females and 207 males). The results of the mediation analysis revealed that the significant 

positive relationship between Agreeableness and self-perceived levels of FL skills is cancelled by the mediation 

of language anxiety.  

It follows that high levels of this negative emotion may destroy the agreeable learner’s estimation of their FL 

abilities by drawing their attention away from the importance of positive social contacts with peers and teachers, 

fuelled by the social character of the FL learning process. Thus, the influence of the characteristics embedded in 

Agreeableness, such as getting along with others in a group, lose their importance when language anxiety, 

ubiquitous in the FL process, comes into play.  
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1 Agreeableness 

The aim of this paper is to shed more light on the link between the personality trait of 

Agreeableness and FL attainment, operationalized as self-perceptions concerning FL abilities. 

In spite of several attempts identified in the field of second language acquisition (SLA), this 

relationship is unclear and still deserves attention. For this reason, the objective of our study is 

not only to investigate the role of Agreeableness (one of the least researched personality 

dimensions in the field of SLA), but also to address the specific function of language anxiety 

in the relationship between this personality trait and self-perception of FL skills. Given that 

Agreeableness facilitates the foreign language learning process with its focus on maintaining 

good social relationships, the intrusion of language anxiety with its focus on negative 
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emotionality may significantly destabilize this beneficial link. For this purpose, a theoretical 

discussion of the concepts of Agreeableness and language anxiety is supplemented with an 

empirical research study that aims to uncover the role of language anxiety in the 

Agreeableness—self-perceived FL skills relationship, with the help of mediation analysis. Such 

an approach allows for a better understanding of the complex interconnections between 

personality, anxiety and FL attainment within the SLA field. 

The concept of personality principally regards “characteristic patterns of thought, emotion, 

and behaviour, together with the psychological mechanisms – hidden or not – behind those 

patterns” (Funder, 2012, p. 5). Its features explain individual differences in daily affect and 

behaviour, which means that it also permeates the process of second language acquisition 

(Krashen, 1981). It follows that studying the role of personality in this field appears to be 

justified, especially because there has been little research on this subject (Dewaele, 2012). 

Personality can be conceptualized and measured by means of various models; however, the 

one that has garnered the majority of popularity in Psychology and other disciplines is the Big 

Five model (e.g., McCrae & Costa, 1995), due to its practicality and applicability (Digman, 

1990). It incorporates five independent dimensions of traits or domains that describe an 

individual, regardless of language or culture: Openness to experience, Conscientiousness, 

Extraversion, Agreeableness and Neuroticism. Thanks to such a categorisation, personality 

factors can be perceived as independent variables in research studies in an uncomplicated and 

more consistent manner for non-psychologists (Dörnyei, 2006). 

The trait of Agreeableness is connected with social harmony and cooperativeness. It pertains 

to “a set of interrelated dispositions and characteristics manifested as differences in being 

likable, pleasant, and harmonious in relations with others” (Graziano & Tobin, 2017, p. 121). 

The main goal of agreeable individuals is to maintain positive relationships with others. They 

are inclined to be more attuned to their own and others’ emotional states, they are also more apt 

to be both concerned and aware of how emotion may affect them. Indeed, the greater emotional 

experience of agreeable individuals, accompanied by greater efforts to control their own 

negative emotions, points to the ability of regulating affect to maintain smooth interpersonal 

relations (Tobin & Graziano, 2011). On the other hand, individuals low in Agreeableness are 

fault-finding, suspicious, patronizing, likely to exceed boundaries, and openly communicate 

resentment (McCrae & Costa, 1995).  

Importantly, Agreeableness plays a significant role in the self-regulation of negative affect, 

‘cooling’ (inhibiting) anger and aggression (Ode, Robinson, & Wilkowski, 2008), desensitizing 

agreeable individuals to anxiety (Wauthia et al., 2019). What is more, the trait is connected with 

greater recovery from a negative affect (e.g. sadness) (Pearman, Andreoletti, & Isaacowitz, 

2010). Agreeable individuals frequently experience positive emotions, such as joviality and 

self-assurance, derived from intimate social bonds (Shiota, Keltner, & John, 2006). Their 

prosocial behaviour may nurture self-worth and effective psychosocial adaptation. In effect, the 

agreeable personality, assisted by cooperative and pleasant attitudes, is characterized by 

resilience, which in effect may lead to efficacy and success (Laursen, Pulkkinen, & Adams, 

2002). 

In the academic domain, Agreeableness appears to be modestly linked with achievement 

(Vedel & Poropat, 2017). Agreeable students with their accommodating and cooperative 

attitudes are inclined to cooperate with others, which may be attributed to compliance with, for 

example, teacher instructions, effort, and sustaining focus on learning activities (McCrae & 

Löckenhoff, 2010). The trait is also positively related with persistence, desire for self-

improvement and good grades, as well as negatively with competing (Komarraju & Karau, 

2005). At the same time, agreeable students tend to be both intrinsically and extrinsically 
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motivated. They are stimulated by their desire to gain knowledge and to attain tasks, as well as 

by requirements and standards (Clark & Schroth, 2010). Accordingly, Agreeableness appears 

to be linked with general point average (GPA: the average value of the accumulated final grades 

earned in courses over time) as agreeable students invest more time and effort in their learning 

(Bidjerano & Dai, 2007). Also, the quality of the teacher-student relationship and motivational 

beliefs mediate the relationship between Agreeableness and academic achievement (Zee, 

Koomen, & Van der Veen, 2013). Consequently, it appears that the trait may have a significant 

role in maintaining high-quality relationships between the teacher and the student, characterized 

by closeness and peacefulness.  

Alas, the research on the role of personality in the SLA process has not produced clear-cut 

results (e.g. Piechurska-Kuciel, 2020; Ożańska-Ponikwia, Piechurska-Kuciel, & Skałacka, 

2020). It seems to suggest that the links between Agreeableness and FL achievement are 

positively correlated (e.g., Ghazi, Shahzda, & Ullah, 2013; Homayouni, 2011; Kırkağaç & Öz, 

2017) or there is no relationship at all (e.g., Shirdel & Naeini, 2018). Nevertheless, it has been 

established that Agreeableness may play a role in the learner’s affective processes, by breeding 

language speaking confidence through its focus on cooperation and sympathy with others 

(Khany & Ghoreyshi, 2013). Also, a weak, though significant positive link has been found 

between the trait and FL willingness to communicate (Öz, 2014; Šafranj & Katić, 2019). Aside 

from that, positive attitudes to language learning have been identified in agreeable students 

(Pourfeiz, 2015), owing to their willingness to connect with the members of the FL community. 

The trait is also positively related to the use of compensation strategies (Fazeli, 2012), as well 

as to FL learner autonomy (Nikoopour & Hajian, 2016), owing to the trait’s focus on positive 

social relationships. These findings appear to expose the beneficial role of Agreeableness in 

shaping the FL student’s verbal skills. Its overt focus on good interpersonal relationships allows 

agreeable students to develop good relationships with significant others, like teachers or peers. 

It makes them feel at ease when experimenting with the foreign language by breeding FL 

willingness to communicate and confidence (Piechurska-Kuciel, 2020). 

2 Language anxiety 

One of the negative emotions whose detrimental impact on the learning process is most 

pervasive is anxiety (Oxford, 1999). It is found to affect learning in an indirect manner through 

an impact on cognitive processes that control learning (Tobias & Everson, 1997). According to 

Pekrun (2011), anxiety tightens information processing, which, in turn, limits creativity. It also 

leads to disruption of concentration and performance due to impaired cognitive control 

(Robinson, Vytal, Cornwell, & Grillon, 2013). Anxiety also causes heightened distractibility 

and increased responsiveness to a potential threat (Mogg & Bradley, 2016).  

The unique situation of learning a foreign language, prompted by the change of language, 

leads to the activation of situation-specific anxiety that affects the quality of the SLA process, 

called language anxiety (LA). It is usually defined as “a distinct complex of self-perceptions, 

beliefs, feelings, and behaviours arising from the uniqueness of the language learning process” 

in the classroom (Horwitz, Horwitz, & Cope, 1986, p. 128). In other words, LA stems from the 

discomfort induced by the inability to present oneself authentically while using the foreign 

language (Horwitz, 2017). Hence, the basic foundations of language anxiety originate from the 

psychological characteristics of the FL learner, captured in the theoretical model of language 

anxiety that unites three universal, nonspecific types of anxiety: communication apprehension 

(CA), fear of negative evaluation (FNE), and test anxiety (TA). However, LA is not a mere 

composite of these performance anxieties, but an independent phenomenon, “unique to FL 
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learning itself” (Gkonou, Daubney, & Dewaele, 2017a, p. 4). The common features of LA and 

CA include fear of making mistakes, intense feelings of self-consciousness, and a desire to be 

perfect when speaking, as well as personal convictions about not being understood or not being 

able to understand, induced by the pressure to perform (Piechurska-Kuciel, 2014). Instead of 

viewing it as “an opportunity for communication” (Horwitz et al., 1986, p. 128), anxious 

learners handicap themselves by avoiding it for fear of losing face in front of their teacher and 

peers due to being negatively evaluated (FNE). Their concerns connected with (presumably) 

faulty test-taking performance produce affective and behavioural effects that disturb their 

ability to perform successfully in a FL, culminating in minimal in-class participation or 

passivity, and withdrawal. Aside from that, other sources of LA can roughly be distinguished 

into three broad categories: academic, cognitive and social (MacIntyre, 2017). The first group 

includes intimidating teacher interventions or unrealistic learner beliefs; cognitive causes 

pertain to individual differences, such as personality, self-esteem or sense of identity, while 

social sources of LA include such effects as culture-specific inappropriateness (e.g., Lim, 

2009).  

Nevertheless, in spite of some on-going disputes (e.g., Sparks, Patton, Ganschow, & 

Humbach, 2009), anxiety tends to be viewed as both a result and cause of most problems 

experienced in the learning process (MacIntyre, 2017); hence LA effects can similarly be 

divided into three main groups: academic, cognitive and social. The academic results of LA 

pertain to various forms of impaired achievement, like poor performance, represented by lower 

course grades, as well as proficiency and communicative competence tests (e.g. Gkonou, 

Daubney, & Dewaele, 2017; Zheng & Cheng, 2018), and overstudying (e.g., Horwitz, 2010). 

Interestingly, the cognitive cluster comprises factors related to the language learning situations 

that are attributable to the impact of general anxiety on cognitive processing (i.e., threat 

prioritization or limited information processing). As to social consequences, these comprise 

reduced linguistic self-confidence that may even extend to the use of the native language in FL-

dominant environments (MacIntyre, 2017). Overall, the general effects of LA extend from 

raising self-doubt, and lowering cognition and competence, as well as self-esteem, through 

diminishing enthusiasm and motivation, to hindering academic success, and weakening one’s 

will to communicate in the FL (Piechurska-Kuciel, 2008). 

It should though be mentioned that the studies on the relationship between Agreeableness 

and language anxiety do not seem easy to interpret. They show that Agreeableness is inversely 

associated with LA, but the results of these studies are based on different research 

methodologies and study assumptions with little predictive power (Simons, Vanhees, Smits, & 

Putte, 2019; Vural, 2019). Aside from that, a positive correlation between the variables has also 

been detected (Bialayesh, Homayoumi, Nasiri Kenari, & Shafian, 2017). For this reason, it can 

be assumed that the links between Agreeableness and FL achievement, as well as with language 

anxiety demand thorough scrutiny.  

3 Research rationale 

The purpose of the study is to investigate the links between Agreeableness and FL proficiency 

(operationalized as self-assessed FL skills), mediated by language anxiety. We speculate that 

this personality trait is positively related to FL achievement, owing to the focus of agreeable 

individuals on maintaining positive relationships with others. However, the foreign language 

learning situation induces a serious degree of threat to the student’s emotional wellbeing, 

making foreign language learning “an emotionally loaded experience” (Dörnyei & Ryan, 2015, 

p. 10). The mismatch between the learner’s mature and advanced thoughts, and immature and 
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poor language becomes a serious source of stress and tension. Keeping in mind the fact that 

agreeable individuals are able to self-regulate anxiety, the trait might be regarded as a factor 

protecting individuals from the destructive effects of negative affect.  

However, the relationship between language anxiety and Agreeableness may be more 

complex than expected. It has been established that emotional control of such individuals 

pertains only to preventing the display of their own negative emotions (Tobin & Graziano, 

2011). Facing personal distress, they manage to regulate their own emotions by focussing on 

others (Graziano, Habashi, Sheese, & Tobin, 2007). It may lead to a conclusion that the 

experience of language anxiety is a strictly personal occurrence, which may not be effectively 

controlled by redirecting one’s attention to the social situation. In effect, mounting language 

anxiety levels may hamper the linguistic development of an agreeable student, lowering their 

competence and performance levels.  

Consequently, our research was guided by several hypotheses. First, owing to the positive 

role of Agreeableness in the assessment of FL achievement (e.g., Ghazi, Shahzda, & Ullah, 

2013; Homayouni, 2011; Kırkağaç & Öz, 2017), speaking confidence (e.g., Khany & 

Ghoreyshi, 2013), willingness to communicate (Öz, 2014; Šafranj & Katić, 2019), positive 

attitudes to language learning (Pourfeiz, 2015) or FL learner autonomy (Nikoopour & Hajian, 

2016), we envisaged a positive relationship of the trait with self-perceived levels of FL skills 

in our research sample (H1). Then, we expected that language anxiety was negatively related 

to FL proficiency, operationalized as self-perceived levels of FL skills (H2). This negative link 

has been widely accepted in SLA research (e.g., Zhang, 2019), proving that anxiety plays a 

persistent obstructive role, irrespective of the learners’ proficiency levels. Aside from that, we 

also speculated that the relationship between Agreeableness and self-assessment of FL skills 

might be shaped by LA levels (H3). High levels of negative affect, represented by language 

anxiety, may destroy the agreeable learner’s optimistic estimation of their FL abilities by 

drawing their attention away from the importance of positive social contacts with peers and 

teachers that are fuelled by the social character of the FL learning process.  

4 Method 

4.1 Participants 

The informants were 590 students (383 females and 207 males) from 23 randomly selected 

classes of the six secondary grammar schools in an urban centre located in a south-western 

European country. The age of the participants ranged from 18–21 (mean age: 18.50; SD=.53). 

Majority of them lived in the city (N=298; 50.5%), one-third lived in the villages (N=186; 

31.5%), and rest lived in little towns (N=106; 18.0%). When the research project commenced, 

these students were in first grade, with three to six hours a week of compulsory English 

instruction. At the end of their secondary school education, their level of proficiency was 

intermediate to upper intermediate, reflecting the B1+ level of competence according to 

Common European Framework of Reference for Languages (CEFR). The informants of this 

study reported learning English as their L2 from 2 to 19 years (Mean = 10.94; SD = 2.5) with 

30% learning it up to 9 years, two-thirds reporting learning their L2 from 10 to 12 years and the 

remaining 20% acquiring English from 13 to 19 years. 
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4.2 Instruments 

The participants’ Agreeableness was measured with the 20-item International Personality Item 

Pool representation of the Goldberg (1992) markers for the Big-Five factor structure, called the 

IPIP scale (Goldberg, 1992). It consisted of 20 items with ten positively and ten negatively 

worded items, which were then key-reversed. Responses were given on a 5-point Likert scale, 

ranging from 1 – strongly disagree to 5 – strongly agree. The minimum number of points on 

the scale was 20, while the maximum was 100. The scale’s reliability in this study was measured 

in terms of Cronbach’s alpha, ranging the level of α=.90. 

The Foreign Language Classroom Anxiety Scale (Horwitz, Horwitz & Cope, 1986) 

estimated the degree to which students felt anxious during language classes. The Likert scale 

used ranged from 1 – I totally disagree to 5 – I totally agree. The minimum number of points 

was 33, the maximum was 165. The scale’s reliability in this study was α=.94. 

Self-perceived levels of FL skills (speaking, listening, writing and reading) were assessed by 

means of an aggregated value of separate self-assessments of the FL skills. They were measured 

with a Likert scale ranging from 1 (unsatisfactory) to 6 (excellent). The minimum number of 

points on the scale was 4, while the maximum was 24. The scale’s reliability was α=0.88. 

Additionally, sociodemographic variables (such as gender, age and place of residence) and 

the duration of L2 learning were controlled. 

4.3 Procedure/analyses 

The data collection procedure took place in the six grammar schools, located in the city of 

Opole, south-western Poland. After the schools’ headmasters had given their consent, the 

classes in which the research was to take place were randomly selected from the list of eligible 

classes (three to four in each school depending on availability). In each class, the students were 

informed about the purpose of the research and granted full confidentiality. They could 

withdraw from the study without any consequences, at any time. All the participants gave their 

oral consent and were then asked to fill in the questionnaire. The time given for the activity was 

15 to 45 minutes. The participants were instructed to give sincere answers without taking 

excessive time to think. A short statement introducing a new set of items in an unobtrusive 

manner preceded each part of the questionnaire. 

The data were analysed with IBM SPSS STATISTICS v.27. Descriptive analyses aimed to 

identify the basic level of the analysed variable. The Central Limit Theorem applies for 

distinguished variables, so despite the lack of normal distribution, the Pearson’s coefficient was 

used to discover the relationships between the variables (H1 and H2). In order to verify the 

hypothesis about the meditating role of language anxiety in the relation of Agreeableness and 

self-perceived skills (H3), the mediation analysis using the PROCESS v3.2 macro (Hayes, 

2017) was performed. To estimate the mediation effects, the bootstrap method was used for 

5000 trials; confidence intervals were bias corrected. A heteroscedasticity consistent standard 

error and covariance matrix estimator (HC3) was used. Independent variables were centred 

before analysis. The statistical significance was set at .05. 
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5 Results 

The preliminary analysis of the data showed that the analysed variables reached average values 

for Agreeableness and language anxiety, because self-perceived L2 proficiency participants 

evaluated themselves rather positively (see Table 1). 

Table 1 

Descriptiive statistics (N=590) 

 Variable Min Max Mean SD 

Agreeableness  26.00 100.00 67.04 10.71 

Language anxiety 36.00 155.00 80.91 22.09 

Self-perceived FL skills 5.00 18.00 11.66 2.51 

 

In the next step, in order to verify H1 and H2, a correlation analysis was performed showing 

that Agreeableness and current self-perceived skills were significantly and negatively 

connected with language anxiety (LA), which means that higher levels of LA were related to 

lower levels of Agreeableness and L2 proficiency evaluation. This result is in line with our 

expectations, but the obtained relations were rather weak, though significant. There was also a 

weak positive correlation between Agreeableness and self-perceived L2 skills. The higher level 

of the trait, the better evaluation of self-perceived levels of L2 skills in our research sample. 

For details, see Table 2. 

Table 2 

Correlations between study variables 

 Variable (1) (2) (3) 

(1) Agreeableness  --- -.10* .09* 

(2) Language anxiety -.10* --- -.35*** 

(3) Self-perceived FL skills .09* -.35*** --- 

* p< .05, *** p< .001 

 

Based on Hayes (2017), the verification of H3 concerning the mediating role of language 

anxiety (LA) in the relationship between Agreeableness and self-perceived L2 proficiency 

showed that LA was a significant mediator for this relationship. This means that the small, 

though significant impact of Agreeableness on L2 skills was neutralized by the mediation of 

language anxiety, negatively impacting the skills. The size of the indirect effect was small but 

significant (see Fig. 1 for the summary of the results). 
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Figure 1 

The mediation model of language anxiety on the relation between Agreeableness and self-perceived L2 skills 

 
Language anxiety 

 

                (a) -.195*                (b) -.039** 
   

Agreeableness  
(c’) .013 

Self-perceived L2 skills 
  (c)  .020* 

   
Indirect effect (a*b) = .008 (LCI .001; UCI .015) 
* p<.05; ** p< .001 
 

 

6 Discussion 

The primary aim of this paper was to verify the role of the personality trait of Agreeableness 

and language anxiety in predicting self-perceived levels of FL skills (operationalized as the 

aggregated value of the assessment of the four skills, i.e., speaking, listening writing and 

reading in the foreign language). Moreover, our aim was to investigate the mediating function 

of LA in the specific relationship between personality and self-perceived levels of FL skills.  

According to the first hypothesis formulated for the purpose of this study (H1), the 

relationship of the personality trait of Agreeableness with self-perceived levels of FL skills was 

expected to be positive, which was prompted by the prevailingly positive relationships of this 

dimension with various aspects of the FL process, enumerated in the research rationale. Indeed, 

alongside the weak positive correlation of the variables in the study, the regression analysis also 

pointed to a weak, positive dependence of self-assessed skill levels on Agreeableness. This 

finding may be attributed to the specificity of the concept that is primarily connected with 

interpersonal tendencies (Costa & McCrae, 1992), social conformity and social desirability 

concerns (Jensen-Campbell et al., 2002). It follows that the trait tends to affect the individual’s 

actions when they participate in an interpersonal activity, such as peer assessment (Birjandi & 

Siyyari, 2016). Even though self-assessment of FL skills is a private task, the impact of the trait 

on the students’ self-evaluated skills is also likely to take place; hence the significant result 

established in our study, as demonstrated by the c path in Fig. 1.  

Our next hypothesis (H2) was devoted to the role of language anxiety in shaping FL 

proficiency (self-perceived levels of FL skills). The relationship was expected to be negative, 

as suggested by the overwhelming research in the field (e.g., Gkonou et al., 2017b). Indeed, this 

research results demonstrated a negative correlation between the two variables. Also, the 

regression analysis pointed to a negative dependence of self-assessed skill levels on LA. This 

finding further supports the already-established negative role of this FL-specific emotion in the 

pursuit of FL mastery.  

Importantly, we also speculated that the relationship between Agreeableness and self-

assessment of FL skills might be shaped by LA levels (H3). As Agreeableness tends to be 

associated with self-regulation of forms of negative emotionality, like anxiety (Eisenberg et al., 

1996), we presumed that also in the foreign language learning context agreeable students should 

be likely to effectively manage their language anxiety levels for the sake of maintaining positive 

social contacts with the teacher, as well as peers. These contacts are the basic source of his/her 

positive affect, stemming from the social nature of the foreign language learning process.  
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Nevertheless, it can be expected that the feelings of language anxiety are a private 

experience, so the social domain of the classroom may not sufficiently compensate for it. For 

this reason, according to the findings of this study, the relationship between Agreeableness and 

self-perceived FL skills levels (the c path in Fig. 1) is mediated by language anxiety (the c’ path 

in Fig. 1). It follows that high levels of negative affect, as represented by language anxiety, may 

destroy the agreeable learner’s estimation of their FL abilities by drawing their attention away 

from the importance of positive social contacts with peers and teachers that are fuelled by the 

social character of the FL learning process.  

However, it is worth paying attention to the results that are quite modest, sharing little 

predictive power with other studies pertinent to the link between Agreeableness and language 

anxiety (Simons et al., 2019; Vural, 2019). In spite of our high hopes, our data did not provide 

a sounder explanation of the relationship. The reasons for these findings can be attributed to the 

specificity of the trait that is not a homogeneous construct that “is arguably the least well 

understood” trait (Jensen-Campbell et al., 2002, p. 324), due to the unclear understanding of 

social behaviour shared by both Agreeableness and Extraversion. Aside from that, the 

explanatory power of the dimension in question can mostly be identified in situations favouring 

team effectiveness that is not steadily attributable to the foreign language learning process. Last 

but not least, the mediation of language anxiety revealed that the link between Agreeableness 

and self-assessed FL skills is not linear, and should be further examined by more refined 

statistical procedures.  

There are several limitations that can be identified in the study. It appears that the most 

important one pertains to the design of the study that was descriptive, not experimental. For this 

reason, no causality inferences can be drawn on its basis, although the mediation model is 

regarded causal (Shrout, 2011). Along these lines, the generalizability of the study results is 

also limited, and cannot be applied to other contexts, especially because personality expressions 

may be highly socially and culturally dependent (Eap et al., 2008). It follows that the 

measurement of Agreeableness might produce different results in other cultural samples. Aside 

from that, its measurement with the IPIP scale still requires standardization. Also, the study 

might have benefitted from applying the perspective of a complex, dynamic approach that 

would offer interesting insights on individual behaviour in particular situations, revealing an 

intricate web of individual and social factors (e.g., Gregersen, 2020).  

On these grounds, several recommendations can be proposed. First, there is a need to 

examine the mediation processes of other influential variables that may explain the genuine 

impact of personality on the quality and quantity of the foreign language process. A 

constellation of various factors (mediators and moderators) of a social and cultural nature needs 

to be taken into account. Second, a promising research path can be found in the incorporation 

of various operationalizations of foreign language attainment, like final grades, GPA, and other 

forms of summative and formative assessment. Finally, applying a mixed-model methodology 

might enable a more individual-oriented, and at the same time, holistic approach. 

7 Concluding remarks 

In sum, the principal reason for the research presented in this paper is to move towards a greater 

understanding of the whole, complex person by shedding light on a small section of their 

functioning within the foreign language learning process. Specifically, the study focused on 

exposing the role of Agreeableness in shaping FL attainment (operationalized as self-perceived 

FL skills and final grades), considering the explanatory role of language anxiety. It is worth 

pointing out that the influence of personality, though overt in L1, may not be easily detected in 
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the SLA process (Piechurska-Kuciel, Ożańska-Ponikwia, & Skałacka, 2021), due to the change 

of language that obscures the clarity of the otherwise observable processes. That may be 

particularly pertinent to the examination of Agreeableness, whose impact for FL attainment is 

still unclear. In this study only a weak link between the trait and self-perceived FL skills is 

observed. However, the inclusion of the third variable (language anxiety) exposes the role of 

context-specific abilities, confirming the significance of the specific setting. Herein, the 

influence of the characteristics embedded in Agreeableness, that focus on getting along with 

others in a group, lose their importance when language anxiety, characteristic for the FL 

process, comes into play. At the same time, a curvilinear relationship of personality and FL 

achievement may be suspected, demanding further scrutiny in order to broaden the awareness 

of the pervasive, yet subtle effect of personality on the language learner behaviour (Piechurska-

Kuciel, 2018; 2019). 

References 
Bialayesh, S., Homayoumi, A., Nasiri Kenari, M., & Shafian, Z. (2017). Relationship between 

personality traits with language anxiety among bilinguals. European Psychiatry, 41, S406. 

https://doi.org/10.1016/j.eurpsy.2017.01.334 

Bidjerano, T., & Dai, D. Y. (2007). The relationship between the Big-Five model of personality 

and self-regulated learning strategies. Learning and Individual Differences, 17(1), 69–81. 

https://doi.org/10.1016/j.lindif.2007.02.001 

Birjandi, P., & Siyyari, M. (2016). Agreeableness and Conscientiousness as predictors of 

university students’ self/peer-assessment rating error. Irish Educational Studies, 35(1), 117–

135. https://doi.org/10.1080/03323315.2016.1147973 

Clark, M. H., & Schroth, C. A. (2010). Examining relationships between academic motivation 

and personality among college students. Learning and Individual Differences, 20(1), 19–24. 

https://doi.org/10.1016/j.lindif.2009.10.002 

Costa, P. T., & McCrae, R. R. (1992). Manual for the revised NEO Personality Inventory (NEO- 

PIR) and NEO Five-Factor Inventory (NEO-FFI). Psychological Assessment Resources. 

Dewaele, J.-M. (2012). Personality: Personality traits as independent and dependent variables. 

In S. Mercer, S. Ryan, & M. Williams (Eds.), Psychology for language learning (pp. 42–

57). Palgrave Macmillan. https://doi.org/10.1057/9781137032829_4 

Digman, J. M. (1990). Personality structure: Emergence of the five-factor model. Annual 

Review of Psychology, 41(1), 417–440. https://doi.org/10.1146/annurev.ps. 

41.020190.002221 

Dörnyei, Z. (2006). Individual differences in second language acquisition. AILA Review, 19, 

42–68.  

Dörnyei, Z., & Ryan, S. (2015). The psychology of the language learner revisited. Routledge. 

Eap, S., DeGarmo, D. S., Kawakami, A., Hara, S. N., Hall, G. C. N., & Teten, A. L. (2008). 

Culture and personality among European American and Asian American men. Journal of 

Cross-Cultural Psychology, 39(5), 630–643. https://doi.org/10.1177/0022022108321 

Eisenberg, N., Fabes, R. A., Murphy, B., Karbon, M., Smith, M., & Maszk, P. (1996). The 

relations of children’s dispositional empathy-related responding to their emotionality, 

regulation, and social functioning. Developmental Psychology, 32(2), 195–209. 

https://doi.org/10.1037/0012-1649.32.2.195 

Fazeli, S. H. (2012). The relationship between the agreeableness trait and use of the English 

language learning strategies. Journal of Language and Linguistic Studies, 8(1), 168–191. 

Funder, D. C. (2012). The personality puzzle (6 edition). W. W. Norton & Company. 

https://doi.org/10.1016/j.eurpsy.2017.01.334
https://doi.org/10.1016/j.lindif.2007.02.001
https://doi.org/10.1080/03323315.2016.1147973
https://doi.org/10.1016/j.lindif.2009.10.002
https://doi.org/10.1057/9781137032829_4
https://doi.org/10.1146/annurev.ps.41.020190.002221
https://doi.org/10.1146/annurev.ps.41.020190.002221
https://doi.org/10.1177/0022022108321310
https://doi.org/10.1037/0012-1649.32.2.195


Language anxiety mediates the link  

141 

Ghazi, S. R., Shahzda, G., & Ullah, S. (2013). Relationship between students’ personality traits 

and their academic achievement in Khyber Pakhtunkhwa, Pakistan. Journal of Educational 

and Social Research, 3(2), 437–444. 

Gkonou, C., Daubney, M., & Dewaele, J.-M. (2017a). Introduction. In C. Gkonou, M. Daubney, 

& J.-M. Dewaele (Eds.), New insights into language anxiety. (pp. 1–7). Multilingual Matters. 

Gkonou, C., Daubney, M., & Dewaele, J.-M. (Eds.). (2017b). New insights into language 

anxiety: Theory, research and educational implications. Multilingual Matters. 

Goldberg, L. R. (1992). The development of markers for the Big-Five factor structure. 

Psychological Assessment, 4(1), 26–42. 

Graziano, W. G., Habashi, M. M., Sheese, B. E., & Tobin, R. M. (2007). Agreeableness, 

empathy, and helping: A person x situation perspective. Journal of Personality and Social 

Psychology, 93(4), 583–599.  https://doi.org/10.1037/0022-3514.93.4.583 

Graziano, W. G., & Tobin, R. M. (2017). Agreeableness and the Five Factor Model. In T. A. 

Widiger (Ed.), Oxford library of psychology. The Oxford handbook of the Five Factor Model 

(pp. 105–132). Oxford University Press. 

Gregersen, T. (2020). Dynamic properties of language anxiety. Studies in Second Language 

Learning and Teaching, 10(1), 67–87. https://doi.org/10.14746/ssllt.2020.10.1.4 

Hayes, A. F. (2017). Introduction to mediation, moderation, and conditional process analysis: 

A regression-based approach. The Guilford Press. 

Homayouni, A. (2011). Personality traits and Emotional Intelligence as predictors of learning 

English and math. Procedia - Social and Behavioral Sciences, 30, 839–843. 

Horwitz, E. K. (2017). On the misreading of Horwitz, Horwitz, and Cope (1986) and the need 

to balance anxiety research and the experiences of anxious language learners. In C. Gkonou, 

M. Daubney, & J.-M. Dewaele (Eds.), New insights into language anxiety. (pp. 31–47). 

Multilingual Matters. 

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign Language Classroom Anxiety. The 

Modern Language Journal, 70(2), 125–132. https://doi.org/10.1111/j.1540-

4781.1986.tb05256.x 

Jensen-Campbell, L. A., Rosselli, M., Workman, K. A., Santisi, M., Rios, J. D., & Bojan, D. 

(2002). Agreeableness, conscientiousness, and effortful control processes. Journal of 

Research in Personality, 36(5), 476–489. https://doi.org/10.1016/S0092-6566(02)00004-1 

Khany, R., & Ghoreyshi, M. (2013). The nexus between Iranian EFL students’ Big Five 

personality traits and foreign language speaking confidence. European Online Journal of 

Natural and Social Sciences: Proceedings, 2(2s), 601–611. 

Kırkağaç, Ş., & Öz, H. (2017). The role of big five personality traits in predicting prospective 

EFL teachers’ academic achievement. International Online Journal of Education and 

Teaching (IOJET), 4(4), 317-328. 

Komarraju, M., & Karau, S. J. (2005). The relationship between the Big Five personality traits 

and academic motivation. Personality and Individual Differences, 39(3), 557–567. 

https://doi.org/10.1016/j.paid.2005.02.013 

Krashen, S. D. (1981). Second language acquisition and second language learning. Pergamon 

Press. 

Laursen, B., Pulkkinen, L., & Adams, R. (2002). The antecedents and correlates of 

agreeableness in adulthood. Developmental Psychology, 38(4), 591-603. 

https://doi.org/10.1037/0012-1649.38.4.591 

Lim, H.-Y. (2009). Culture, attributions, and language anxiety. Applied Language Learning, 

19(1–2), 29–52. 

https://psycnet.apa.org/doi/10.1037/0022-3514.93.4.583
https://doi.org/10.14746/ssllt.2020.10.1.4
https://doi.org/10.1111/j.1540-4781.1986.tb05256.x
https://doi.org/10.1111/j.1540-4781.1986.tb05256.x
https://psycnet.apa.org/doi/10.1016/S0092-6566(02)00004-1
https://doi.org/10.1016/j.paid.2005.02.013
https://doi.org/10.1037/0012-1649.38.4.591


Language anxiety mediates the link  

142 

MacIntyre, P. D. (2017). Overview of language anxiety research and trends in its development. 

In C. Gkonou, M. Daubney, & J.-M. Dewaele (Eds.), New insights into language anxiety. 

(pp. 10–30). Multilingual Matters. 

McCrae, R. R., & Costa, P. T. (1995). Trait explanations in personality psychology. European 

Journal of Personality, 9(4), 231–252. https://doi.org/10.1002/per.2410090402 

McCrae, R. R., & Löckenhoff, C. E. (2010). Self-regulation and the five-factor model of 

personality traits. In R. H. Hoyle (Ed.), Handbook of personality and self-regulation (pp. 

145–168). Wiley-Blackwell. https://doi.org/10.1002/9781444318111.ch7 

Mogg, K., & Bradley, B. P. (2016). Anxiety and attention to threat: Cognitive mechanisms and 

treatment with attention bias modification. Behaviour Research and Therapy, 87, 76–108. 

https://doi.org/10.1016/j.brat.2016.08.001 

Nikoopour, J., & Hajian, M. (2016). A study on psychological characteristics of EFL learners: 

Predicting learners' autonomy through personality types. Asian Journal of Humanities and 

Social Studies, 4(4), 285–290. 

Ode, S., Robinson, M. D., & Wilkowski, B. M. (2008). Can one’s temper be cooled? A role for 

agreeableness in moderating neuroticism’s influence on anger and aggression. Journal of 

Research in Personality, 42(2), 295–311. https://doi.org/10.1016/j.jrp.2007.05.007 

Oxford, R. (1999). Anxiety and the language learner. In J. Arnold (Ed.), Affect in Language 

Learning (pp. 58–67). Cambridge University Press. 

Öz, H. (2014). Big Five personality traits and willingness to communicate among foreign 

language learners in Turkey. Social Behavior and Personality: An International Journa, 

42(9), 1473–1482. 

Ożańska-Ponikwia, K., Piechurska-Kuciel, E., & Skałacka, K. (2020). Emotional intelligence 

as a mediator in the relationship between neuroticism and L2 achievement. Applied 

Linguistics Review, 1-20. https://doi.org/10.1515/applirev-2020-0008 

Pearman, A., Andreoletti, C., & Isaacowitz, D. M. (2010). Sadness prediction and response: 

Effects of age and agreeableness. Aging & Mental Health, 14(3), 355–363. doi: 

https://doi.org/10.1080/13607860903292586 

Pekrun, R. (2011). Emotions as drivers of learning and cognitive development. In R. A. Calvo 

& S. K. D’Mello (Eds.), New Perspectives on Affect and Learning Technologies. Springer. 

Piechurska-Kuciel, E. (2008). Language anxiety in secondary grammar school students. Opole: 

University of Opole Press. 

Piechurska-Kuciel, E. (2014). Self-efficacy in the foreign language learning process: The 

language anxiety perspective. Linguistica Silesiana 36, 397-415.  

Piechurska-Kuciel, E. (2018). Openness to experience as a predictor of L2 WTC.  System 72, 

190-200. https://doi.org/10.1016/j.system.2018.01.001 

Piechurska-Kuciel, E. (2019). Mediation effect of self-efficacy in the relationship between 

neuroticism and L2 attainment. Journal of Multilingual and Multicultural 

Development. https://doi.org/10.1080/01434632.2019.1684929 

Piechurska-Kuciel, E. (2020). The Big Five in SLA. Cham: Springer. 

Piechurska-Kuciel, E., Ożańska-Ponikwia, K., & Skałacka, K. (2021). Can the neuroticism-

willingness to communicate relationship across languages be explained by anxiety? 

Moderna Språk, 115(4), 176-199. https://doi.org/10.58221/mosp.v115i4.6784 

Pourfeiz, J. (2015). Exploring the relationship between global personality traits and attitudes 

toward foreign language learning. Procedia - Social and Behavioral Sciences, 186, 467–473. 

https://doi.org/10.1016/j.sbspro.2015.04.119 

https://doi.org/10.1002/per.2410090402
https://doi.org/10.1002/9781444318111.ch7
https://doi.org/10.1016/j.brat.2016.08.001
https://doi.org/10.1016/j.jrp.2007.05.007
https://doi.org/10.1515/applirev-2020-0008
https://doi.org/10.1080/13607860903292586
https://doi.org/10.1016/j.system.2018.01.001
https://doi.org/10.1080/01434632.2019.1684929
https://doi.org/10.58221/mosp.v115i4.6784
https://doi.org/10.1016/j.sbspro.2015.04.119


Language anxiety mediates the link  

143 

Robinson, O. J., Vytal, K., Cornwell, B. R., & Grillon, C. (2013). The impact of anxiety upon 

cognition: Perspectives from human threat of shock studies. Frontiers in Neuroscience, 7, 

203. https://doi.org/10.3389/fnhum.2013.00203 

Šafranj, J., & Katić, M. (2019). Five personality traits and willingness to communicate. 

Andragogija, 65(1), 69–81. https://doi.org/10.19090/ps.2019.1.69-81 

Shiota, M. N., Keltner, D., & John, O. P. (2006). Positive emotion dispositions differentially 

associated with Big Five personality and attachment style. The Journal of Positive 

Psychology, 1(2), 61–71. doi: https://doi.org/10.1080/17439760500510833 

Shirdel, T., & Naeini, M. B. (2018). The relationship between the Big Five personality traits, 

crystallized intelligence, and foreign language achievement. North American Journal of 

Psychology, 20(3), 519–528. 

Shrout, P. E. (2011. Commentary: Mediation analysis, causal process, and cross-sectional data. 

Multivariate Behavioral Research 46 (5), 852–860. doi: https://doi.org/ 

10.1080/00273171.2011.606718 

Simons, M., Vanhees, C., Smits, T., & Putte, K. V. D. (2019). Remedying foreign language 

anxiety through CLIL? A mixed-methods study with pupils, teachers and parents. Revista 

de Lingüística y Lenguas Aplicadas, 14, 153–172. 

Sparks, R. L., Patton, J., Ganschow, L., & Humbach, N. (2009). Long-term relationships among 

early first language skills, second language aptitude, second language affect, and later second 

language proficiency. Applied Psycholinguistics, 30(4), 725–755. 

https://doi.org/10.1017/S0142716409990099 

Tobias, S., & Everson, H. T. (1997). Studying the relationship between affective and 

metacognitive variables. Anxiety, Stress & Coping, 10(1), 59–81. 

Tobin, R. M., & Graziano, W. G. (2011). The disappointing gift: Dispositional and situational 

moderators of emotional expressions. Journal of Experimental Child Psychology, 110(2), 

227–240. https://doi.org/10.1016/j.jecp.2011.02.010 

Vedel, A., & Poropat, A. E. (2017). Personality and academic performance. In V. Zeigler-Hill 

& T. K. Shackelford (Eds.), Encyclopedia of Personality and Individual Differences (pp. 1–

9). Springer.  

Vural, H. (2019). The relationship of personality traits with English speaking anxiety. Research 

in Educational Policy and Management, 1(1), 55–74. 

https://doi.org/10.46303/repam.01.01.5 

Wauthia, E., Lefebvre, L., Huet, K., Blekic, W., El Bouragui, K., & Rossignol, M. (2019). 

Examining the hierarchical influences of the Big-Five dimensions and anxiety sensitivity on 

anxiety symptoms in children. Frontiers in Psychology, 10, 1–11. 

https://doi.org/10.3389/fpsyg.2019.01185 

Zee, M., Koomen, H. M. Y., & Van der Veen, I. (2013). Student-teacher relationship quality 

and academic adjustment in upper elementary school: The role of student personality. 

Journal of School Psychology, 51(4), 517–533. https://doi.org/10.1016/j.jsp.2013.05.003 

Zhang, X. (2019). Foreign language anxiety and foreign language performance: A meta-

analysis. The Modern Language Journal, 10(4), 763–781. https://doi.org 

/10.1111/modl.12590 

Zheng, Y., & Cheng, L. (2018). How does anxiety influence language performance? From the 

perspectives of foreign language classroom anxiety and cognitive test anxiety. Language 

Testing in Asia, 8(13). https://doi.org/10.1186/s40468-018-0065-4 

 

 

https://psycnet.apa.org/doi/10.3389/fnhum.2013.00203
https://doi.org/10.19090/ps.2019.1.69-81
https://doi.org/10.1080/17439760500510833
https://doi.org/10.1080/00273171.2011.606718
https://doi.org/10.1080/00273171.2011.606718
https://doi.org/10.1017/S0142716409990099
https://doi.org/10.1016/j.jecp.2011.02.010
https://doi.org/10.46303/repam.01.01.5
https://doi.org/10.3389/fpsyg.2019.01185
https://doi.org/10.1016/j.jsp.2013.05.003
https://doi.org/10.1111/modl.12590
https://doi.org/10.1111/modl.12590
https://doi.org/10.1186/s40468-018-0065-4

