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Abstract

The present study investigates variation in spellimsed on British versus American
English norms in the writing of university studemsSweden, Bulgaria and ltaly. It also
examines to what extent the students are consisteéneir choice of variety. The corpus
material on which the study is based allows forestigation of possible changes over
time, across student levels and across nationstr&grto findings of previous studies,

the results reveal a clear preference for Britisiglish spelling for all the investigated

subcorpora. The students are generally consisightir use of one variety.

1. Introduction

In the European context, English as a Foreign LaggyEFL) learners
are, for both historical and geographical reasonste influenced by
British English and American English than by anyest variety of

English (Hoffmann, 2000: 7). However, the genenainmn regarding

which variety is preferred has changed over thesye@hile British

English traditionally has been perceived to be stendard variety of
English in Europe (Trudgill & Hannah, 1994: 1), Bpe is now

described as being involved in a process of “Anagrization” and the
acceptance of other varieties of English is grdguahcreasing

(Modiano, 2002: 14). Several studies investigasingients’ attitudes and
use of different varieties of English in a Swedisimtext have pointed to
such a shift from a preference for British Engligh an increasing
preference for American English (e.g. Alftberg, 200obarg, 1999;

Modiano & Sdéderlund, 2002; Westergren Axelsson, 20@revious

studies on students’ actual linguistic performahnaee, however, mainly
focused on vocabulary or pronunciation, and spglhias been largely
neglected. Then, in order to further investigates thlleged shift in

foreign language behavior, the present study camwigt a large-scale
investigation of which variety of English — Britigbnglish or American
English — Swedish university students adhere th vagard to spelling,
and also whether the students are consistent im theice of one

variety. The Swedish results are subsequently coedpto the results
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from two other European countries: Italy and Bluilgain order to gain a
broader perspective.

1.1. British and American English in an educational setting

Although it is, of course, important to keep in ohithat there are more
similarities than differences between British Eslgl{BrE) and American
English (AmE), differences do still exist and afeargerest in particular
from a teaching perspective since they bring updhestion of which
variety — or varieties — ought to be the targeEFL teaching. In the
Swedish context, this question has been brougtiigdore as, although
British and American English are now said to hawpat status
(Altenberg, 2002: 143), several studies have pdirmdat that teachers
still generally seem to prefer British English ovemerican English,
(e.g. Modiano, 1993; Westergren Axelsson, 200%ndw the point that
it is, according to Modiano & Sdderlund (2002: 1479t uncommon for
teachers to “let it be known, in one way or anatlieat AmE [is] less
valued in comparison to BrE.” However, consideritng number of
different Standard varieties of Englishes thatwsed around the world,
maintaining the traditional view of British Englists presenting the only
model for what is considered to be incorrect angemd use of English
might then result in what can be described as rdy famited view of
English in an EFL setting (cf., e.g., Brown, 192802 for a more
detailed discussion).

Despite the fact that Swedish teachers of Engléste lbeen found to
generally prefer British English, studies investiigg Swedish students’
attitudes towards and actual preference for diffevarieties of English
have indicated a shift from a preference for BmitiEnglish to an
increasing preference for American English. ModiakoSdderlund
(2002) found a clear preference for American Eigligncluding
American English spelling) among the upper secondahool students
that took part in their 1999 study. Comparing thesults to a previous
study conducted at university level in 1992 (Modiah993), in which a
majority of students showed a clear preferenceBfatish English, the
authors concluded that “it would seem that the %994l be
remembered as the decade when the Swedes abarttiengoreference
for BrE” (Modiano & Sdderlund, 2002: 149). Swedistudents’
increasing preference for American English has blsen confirmed in
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other studies carried out in compulsory and uppmrosdary school
(Alftberg, 2009; Mobéarg, 1999) and, according todiémo & Sdderlund
(2002: 149), there is “a great likelihood that tAimericanization process
will continue.” Nonetheless, a preference for BtitiEnglish among
university students was still found in Westergrerelsson's (2002)
study carried out in 2000. The preference was, kewdess prominent
compared to a similar study carried out in 1992ictvhwas reported to
serve as evidence that the preference for the twieties is increasingly
becoming more balanced (Westergren Axelsson, 2DE2).

There are two main factors that have been repaatedfiuence the
preference for one variety of English over anotilean EFL context:
general norms and traditions of teaching a certairety on the one
hand, and media influence and exposure on the dihed. Since the
teachers in Sweden have been found to generallyv shohigher
preference for British English, the increasing grefce for American
English shown among Swedish students can seemmuglipe explained
solely by virtue of it being the variety of Engliiat is most commonly
taught at school; instead, media influence and sxgoappears to be an
important factor (cf. Mobarg, 1999). However, thetemt to which
students get exposed to English through the metfexdslightly across
different European countries. While people in Swedeceive (mainly
American) English input from the media as movied & programmes
are not dubbed, the Italians generally get lessgx@ to English as next
to all Italian movies and TV programmes are dubfd e.g., Pulcini,
1997 for more detailed discussion of English inlyltaThis, taken
together with the fact that British English is reged to remain “the most
widespread model among secondary school teacheds students
because of geographical proximity and traditiontafPZagrebelsky,
2002: 110), would then be likely to result in a Heg preference for
British English among Italian students. In Bulgaia the other hand,
British English and American English have, for poél reasons, both
been influential in EFL teaching and today, Amemidanglish is used
mainly in the fields of business and technologyijlevBritish English is
considered to be the primary language of educadimh literature (cf.
e.g., O'Reilly, 1998 for more detailed discussidrEaglish in Bulgaria).
Furthermore, movies and TV programmes are not dijblvhich means
that people in Bulgaria get exposed to Englishughothe media as well
(Blagoeva, 2002; Griffin, 2001).
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Another related issue of interest in this contexhie extent to which
students are consistently using only one varietfmglish. In previous
studies carried out in a Swedish setting, a tendémcinconsistent use
of the varieties has been found. Although Modian&&derlund (2002)
do not draw any explicit conclusions based on tfiedings in terms of
degree of consistency, a relatively high occurresfdaconsistent use of
British English and American English spelling contrens can be
discerned from their results. One study targetingvarsity students’
preferred variety with regard to pronunciation thécifically comments
on consistency reports that “many students are ewartheir lack of
consistency and regret that they cannot reach idtest, a pure, unmixed
national accent” (Westergren Axelsson 2002: 133gachers are,
furthermore, said to typically prefer their studertb be consistent
(Westergren Axelsson, 2002: 142).

1.2 Overview of the present study

The present cross-sectional study aims to investigavhich variety —
British or American English — Swedish universityd#nts adhere to with
regard to spelling, and ii) to what extent the stud are consistent in
their use of British or American English spellindgrRather than
investigating students’ attitudinal preference éore variety of English
over another, which has been the focus of seveesiqus more small-
scale studies, the present corpus-based study safowa large-scale
investigation of their actual preference. The rissafe analyzed to detect
possible variation across the student levels (thsbugh fourth term of
studies) and to detect possible changes over &inmally, although the
main focus of the study is on the Swedish conti,results from the
two Swedish national subcorpora will also be coragao the national
subcorpora from two other European countries — &idgand Italy — in
order to contrast the results and gain a broadeppetive of the use of
English in an EFL context.

2. Selling differences between British English and American English
Although the vast majority of the words are speiledhe same way in
British English and American English, there aretaiar noteworthy
differences between the varieties. Most of the$teréinces are due to
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Noah Webster'spelling Book published in 1783, in which he aimed to
standardize American spelling and thereby avoideddpnce on the
linguistic model of the UK (Tottie, 2002: 8-10). day, there are both
rule-bound and irregular differences between thellisg variants of
British English and American English; however, tbeus of this study is
on systematic differences. The following systematifferences are
found when comparing British English spelling to émean English
spelling (Tottie, 2002: 10-11):

Suffixes

-our (Brk) and er (AmE); as incolour/color andhumour/humor

-re (Brg) and er (AmE); as incentre/center andlitre/liter

-logue (BrE) and log (AmE); as in dialogue/dialog and
prologue/prolog

-ence (BreE) and ense (AmE); as in defence/defense and
licencellicense (the alteration betweels and ¢ is, however,
reversed in certain words such as in Buactise, and AmE
practice)

-amme (Brg) and-am (AmE, sometimes also in BrE); as in
programme/program

-exion (BrE) and-ection (AmE, sometimes also in BrE); as in
connexion/connection

-ise (BrE) and-ize (AmE, sometimes also in BrE); verb-ending,
as inorganise/organize

-yse (BrE) and yze (AmE, sometimes also in BrE); verb-ending,
as inanalyse/analyze

Doubling of -|

Verb-final -I is doubled before the endingsd and-ing in BrE,
but not in AmE; in words such asavelled or cancelling (BrE),
andtraveled or canceling (AmE)

In a few other cases, is doubled at the end of certain words or
in the middle of other words in AmE, but not in BriB words
such adulfil or skilful (BrE), andfulfill or skillful (AME)
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Loanwords

» Greek or Latin loanwords have simplified spellingth e instead
of ae or oe in AmE, but usually not in BrE; in words such as
aesthetic or foetus (BrE), andesthetic or fetus (AmE)

3. Theinvestigation

3.1 The corpus material

The material used for the present study was culiech two large
corpora: thelnternational Corpus of Learner English (ICLE) and the
Sockholm University Sudent English Corpus (SUSEC) The full ICLE
corpus comprises 3,640 essays and over 2.5 miliamrds divided into
eleven national subcorpora, three of which — theedssh, Italian and
Bulgarian subcorpora — were chosen for this stiithe corpus-material
was collected from EFL students at university lexedl includes mainly
argumentative essays. The Swedish subcorpus (SW|Gtdinprises
363 essays and 206,015 words; the Italian subcdipyusomprises 397
essays and 229,412 words; and the Bulgarian subedBG) contains
302 essays and 203,077 words, as is shown in Tal essays were
collected during the 1990s from students in thendtor fourth term of
study.

The complete SUSEC corpus comprises 368 texts ame than one
million words of academic essays written by nonweatspeakers of
English studying at the English Department of Stk University in
Sweden, as well as of native speakers from Kingiie@e in the UK.
The material was collected in 2007 from universtydents studying
general linguistics, English linguistics and Enlgligerature. Since the
focus of the present study is on the EFL contexly the Swedish essays
were chosen for further investigation. The Swedishbcorpus
(henceforth referred to as the SUSEC) comprisestal of 910,324
words and 286 essays from students in their Bestpnd, third and fourth
term of study.An overview of the SUSEC subcorpora included in the
present study is presented in Table 2 below.
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Table 1. Overview of the ICLE subcorpora includedhe present study

Component

Number of essays

Number of word
tokens

Swedish subcorpus

(SWICLE) 363 206,015
Bulgarian subcorpus
(BG) 302 203,077
Italian subcorpus

397 229,412
(Im)
Total 1,062 638,504

Table 2. Overview of the SUSEC subcorpora inclugdedhe present

study

Component Number of Number of word
essays tokens

First-term essays 117 117,175
Second-term essays 90 182,829
Third-term essays 62 417,772
Fourth-term essays 17 192,548
Total 286 910,324

3.2 Method

Since the present study is corpus-based, an iga¢isin of a large
number of authentic texts was made possible. A tftd,348 student
essays were investigated and all instances ofsBriir American English
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spelling in the present study are found in an anitbeontext (i.e. as part
of an essay rather than a survey), which allowsafdocus on actual
language use.

The list of spelling variants chosen for investigatin the present
study is based on Tottie’s (2002: 10-12) overvidwdifferent categories
of standard spelling that traditionally differs Wween British English and
American English. Non-systematic spelling differecand categories
that are not exclusively used in British Englistd ahamerican English
were excluded. In addition, both the doubling af thtter | before the
endings ed and ing in words used in British English spelling, as wadl
the doubling of the letted in certain words, such dslfill and skillful
used in American English, were excluded from thedyt The four
categories of spelling differences selected fothier investigation were
then: our/-or, -logue/-log, tre/-ter, and ence/-ense. The next step was
to select words to represent each category. Fordimg-or category,
which contained the most commonly occurring woedsyvell as for the
category includinglegue/-log, complete coverage of the words spelled
in accordance with British English spelling was iaebd. These words
were subsequently matched with the equivalent wosgslled in
accordance with American English standards. Inotlensure that this
procedure did not result in a list of words thatrevbiased in favor of
British English spelling, a random sample of 40agss(ten from each
national subcorpus) were gone through manually garch for any
occurrences of words belonging to ttwair/-or or 4ogue/-log categories
spelled in accordance with American English spgllio additional
words were, however, found and the list was theecboncluded to be
representative of both varieties. For the remainiwg categories in
which words including very frequently occurring sters of letters were
contained @re vs. ter and ence vs. ense), a selection of three sample
words for each category was made based on Toli#t'62002: 10-11).
Relevant inflectional and derivational forms of albrds were also
included; however, words such lasmorous, where adding a derivational
suffix to the word stem entails that the spellingesl no longer differ
between British English and American English, wexeluded.
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In total, 30 words were included in the study arelsted below:

e -our (BrE) and er (AME):
Ardour/ardor, armour/armor, behaviour/behavior, colour/color,
clamour/clamor, demeanour/demeanor, endeavour/endeavor,
favour/favor, flavour/flavor, harbour/harbor, honour/honor,
humour/humor, labour/labor, neighbour/nei ghbor, odour/odor,
rumour/rumor, vigour/vigor, vapour/vapor, savour/savor,
tumour/tumor

* -logue (BrE) and tog (AME):
catal ogue/catal og, dial ogue/dial og, monol ogue/monolog,
prologue/prologue

 -re(BrE) and er (AmE):
theatr e/theater, centre/center, metre/meter

» -ence (Brg) and ense (AmE):
defence/defense, offence/offense, licence/license

The rate of occurrence of each word was investijateng the AntConc
concordancer software (Anthony, 2012). A manuaheration of each
word was, however, necessary in order to elimifai@se” hidden
within the results such as irrelevant words inahgdihe targeted cluster
of letters (for examplgour, our, of course, which all include the letters
of the targeted category ofour). Furthermore, names of places,
buildings and parties etc. (for exampligorld Trade Center, Globe
Theatre andLabour Party) were excluded. In addition, all words within
guotation marks and all references were excludentder to be able to
detect spelling choices made by the author himéifersor the SUSEC,
the stripped version, i.e. the version in whichltbeof references and all
guotations had been removed, was used; for theimergasubcorpora,
references and quotes were, when included, remaovadually. The
degree of consistency was examined by searchirggthesays marked
for American English spelling in AntConc for anycocrences of the
examined words spelled according to British Englisipelling
conventions.

The overall frequency and degree of consistency walculated for
all subcorpora separately. In order to ensure thatentially high
frequencies in a small number of essays would fffectathe results
unduly, both the number of the investigated wolkdits and the number
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of essays in which British English or American Englispelling
conventions were used consistently were investjat8ince the
subcorpora differ in size, the overall frequencyswaormalized per
100,000 words, and the number of essays was naedafier 10 essays.
The results were furthermore tested for statisogtificanceé using the
chi-square contingency test to test differenceelative frequencies, or
the chi-square test for goodness-of-fit to tesfedi#nces in absolute
frequencies.

4. Findings

In this section, the results of the present stugypaesented. In section
4.1, the findings of the investigation of the Svebddata are presented,
first with regard to preferred variety and, secomdterms of degree of
consistency. The results from the Swedish natiswcorpora are
subsequently compared to the Bulgarian and Itaileional subcorpora
in section 4.2. An overview of the results from #ie investigated
subcorpora showing the distribution of the word etk spelled in
accordance with British or American English staddaras well as the
number of essays in which British or American Estgliwas used
consistently can be found in Appendix A. An ovewieof the
distribution of the inconsistent and consistentagssis presented in
Appendix B.

4.1. The Swedish context

4.1.1. Preferred variety: an investigation of possible differences across
four student levels

The results show a clear and statistically sigariicpredominance of
British English spelling in all of the four subcorma of the SUSEC. In

! Chi-square tests are used to investigate whetiemull-hypothesis, which
states that there is no difference between theuémecjes subjected to the test,
can be rejected. If it can be rejected, the frequelifferences for a certain set of
data is statistically significant (Johannesson,61981). As is customary for
linguistic investigations, the frequency differensas taken to be statistically
significant for error probability valuep) lower than 0.05 and chi-square value
higher than 3.84 (cf. e.g. Johannesson (1986: 91f®3 a more thorough
description of chi-square tests).
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total, 78% of the investigated words were spelledoeding to Britisk
English conventions, and 22% according to Aican English standarc
which can be broken down to fi-term essays (70% BrE, 30% Aml
seconderm essays (63% BrE, 37% AmE), ti-term essays (87% Brl
13% AmE), and fouri-term essays (82% BrE, 18% AmE), as show
Figure 1. The greatest differencetween the spelling varieties w
found in the thirekerm data where almost 90% of the investigated &
were spelled in accordance with British English vantions, to b
compared to the secc-term data, where 63% of the words were spe
using the Btlish English standard. All differences found betwdbe
SUSEC subcorpora were statistically significant egtc for the
differences between the fi-term and seconterm essays, and the tt-
term and fourtherm essays

100%
90% +— —

80% +—
70%
60%
50%
40%
30%
20%
10%
0% . . . .

First Seconc Third Fourth Total
term term term term

AmME word token

= BrE word token

Figure 1. Relative frequency of British English and Americargish word token

The same pattern can be discerned from the inastigof the relativi
frequency for the number of essays in which Brifisiglish or Americal
English spelling conventions were u consistently, as shown in FigL
2. In total, out of all the consistent essays, Tiiéuded words spelled |
accordance with British English standards, whil&e2cluded word:
spelled in accordance with American English stagglain terms o
usage acrss the different student levels, the results showedightly
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more leveledut pattern. Again, the greatest preference for Heaa
English spelling was found in the sec-term essays (70% BrE, 3C
AmE), whereas the rest of the SUSEC subcorpora eti@comparably
stronger preference for British English spellin§%¢ BrE and 21% Aml
in the firstterm essays, 81% BrE and 19% AmE in the -term essay:
and 82% BrE, and 18% AmE in the foi-term essays. Howeve
although the differences between the grence for British English ¢
American English spelling were statistically sigreint at all levels, non
of the differences between the levels were stetifiyi significant (in
some cases, the numbers were too low to testdtistital significance)

100%
90% +— —
80% -
70% -
60% -
50% -
40% -
30% -
20% -
10% -

0% -

AmE only

= BrE only

First Seconc Third Fourth Total
term term term term

Figure 2. Relative frequency of the essays in which Britisiglish or American Englis
spelling is used consisten

There does, thus, not appear to be a gradual serefpreference fc
either variety from one level to the next, whichulebsugget that EFL
studies at a higher level in a Swedish contextatonecessarily entail ¢
increasing preference for either British English American English
However, the fact that there is a very strong pesfee for Britisl
English across all student els taken together with a slightly stron
preference among students in their third and fotetm of studies ma
indicate that British English is perceived to be rendormal thar
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American English (cf. Mobérg, 2002), which could dennected to th
histay of predominance of British English in Swec

4.1.2. Preferred variety: an investigation of possible changes over time
The predominance of British English spelling does appear to hav
undergone any considerable change over the yepasasimg SWICLE
(compiled in the 1990s) from SUSEC (compiled in 20@&s the sligk
increase in use of American English spelling wzot statistically
significant. Out of the investigated words, theulessfor SWICLE shov
that 82% of the words were spelled in accordandh ®iitish Englisk
conventions, while 18% of the words were spelledosting to
American English standards. Thisn be compared to SUSEC wh
78% used British English spelling and 22% used Acaer Englist
standards, as is shown in Figure

100%
0% +— —r —
80% —mm——_ —
70% +—— B —
60% — AmE word
50% ———B— tokens
40% +—@——FB— = BrE word
30% B BN tokens
20% +— B — B —
10% +— B — B —

0% -

SWICLE SUSEC

Figure 3. Relative frequency of British English and Amerigamglish word toker

A slightly larger, albeit still not stestically significant, difference can |
discernedwhen investigating the relative frequency of thenber of
essays in which only British English or Americangksh spelling i<
used. While 83% of the essays only comprised wepddled accordin
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to British English standards and 17% only comprised worddiezpin
accordance with American English conventions inSNéICLE 77% of
the students used only British English spelling @66 of the studen
used only American English spelling in SUSEC, as b& een in
Figure 4.

100%
90% +—  ——  —
80w —Bl—— —
70% —

60% +—B— B —
50% BN AmE only

40% +—M—— = BrE only
30% +—B—— N —
20% +—B— N —
10% +—— N —
0% -

SWICLE SUSEC

Figure 4. Relative frequency of the essays in which Britisiglish or American Englis
spelling is used consisten

The fact that there was no statistically significdifference between tf
two Swedish national subcorpora sugc that despite th
Americanization process allegedly taking place aller Europe
(Modiano, 200214), the preference for British English spellings
remained next to unchanged at university leveltfier years separatir
SWICLE and SUSEC. However, the ght, albeit not statisticall
significant, increase in preference for Americamligh spelling over th
years might still indicate that the preference Birtish English anc
American English is increasingly becoming more bedal, as was als
reported inVestergren Axelsson (200:

Furthermore, since there is a clear and statisticsignificant
preference for British English spelling in both SVLE and the SUSE(
these findings then seem to contradict findingspodévious studie
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targeted at younger students where a clear preferéor American
English spelling was found (e.g. Alftberg, 2009; ditmo & Sdderlund,
2002). One possible explanation to the divergingults could be the
difference in educational level of the studentsigBithat British English
is still generally perceived to be higher in stglempared to American
English (cf. Mobérg, 2002), studies at a higheelawight then result in
a preference for the variety considered to be Hsigimestyle.

4.1.3. Degree of consistency: an investigation of possible differences
across four student levels

The results for the SUSEC show that the studentse vgenerally
consistent in their use of one spelling varietyshswn in Figure 3. In
total, the results show that 88% of the studentseveensistent, while
12% were inconsistent. This can be broken dowheditst-term essays
(95% consistent, 5% inconsistent), the second-tassays (91%
consistent, 9% inconsistent), the third-term es$84%6 consistent, 16%
inconsistent), and the fourth-term essays (65% istard, 35%
inconsistent), as is shown in Figure 5. The diffiess found between the
levels are, however, not statistically significgimt certain cases the
numbers were, again, too low to test for statissagnificance).

Since the differences found between the differantlent levels
lacked statistical significance, no general coriols can be drawn from
these findings. It is, nevertheless, interestingdte that an unexpectedly
high incidence of inconsistent essays can be famdng the fourth-
term essays despite the fact that the fourth-téumclesits can be expected
to have better knowledge of English than the fiestn students. As
many as 6 essays out of 17 (35%) included incargisise of British
English and American English spelling, to be coragaio the first-term
essays where only 3 essays out of 59 (5%) incliiezhsistent use of
the varieties. One possible explanation to thawdirfgs could be linked
to the average length of the essays, as the foemh-essays were
approximately 11,000 words long, while the firstate essays were
approximately 1,000 words long. Given that thithis case, it seems that
a longer essay would result in a higher likelihabdnconsistent use of
the varieties. Despite thorough revision and thesjbe use of spell-
checkers, these students then appear to be infddmchboth varieties of
English to the extent that they either are not awarthe differences
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between the varieties, or they choose not to foesosthem. This
obsevation is, of course, based on a small numberseéys and woul
need to be investigated further; nonethelessyigyrise to the questic
of whether EFL teachers in Sweden ~ or should -demand consiste
use of one variety from their students, e.g., Modiano, 2002).

First Seconc Third Fourth Total
term term term  term

100%
90% -
80% -
70% -
60% -
50% -
40% -
30% -
20% -
10% -

0% -

Inconsister

= Consitent

Figure 5. Relative frequency of inconsistent and consistestly

4.1.4. Degree of consistency: an investigation of possible changes over
time

The results show that there has been a slightjtatio¢ statistically
significant decrease in consistency over the years separdhia
SWICLE from the SUSEC, as shown in Figure 6. In SW¢ICLE, 94%
of the essays were consistent, while 6% were instamg. In the
SUSEC, 88% of the students were consistent, whi?&6 1were
inconsistent.
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100%
9o0% —l—_ —
80% +— [ ———
70% +—

60% +— - -
50% +— _— - Inconsistent

40% +— — — = Consistent
30% N —— N —
20% -+ ——— B —
10% +———— I —
0% -

SWICLE SUSEC

Figure 6. Relative frequency of inconsistent and consistestly

The students were then generally found to be ctamdisn their use ¢
one variety and only approximately one studentabuén is inconsister
in his or her use of British Engh and American English spellir
conventions. These findings differ from Modiano &d#&rlund’s (2002
study, as their results indicated a slightly higtegrdency of inconsiste
use of spelling conventions. One possible explanafor the lowe
incidenceof inconsistency in this study might be that unsvigr student:
of English are generally likely to be more awaretlué differences i
spelling between the two varieties than studentsiper secondai
school level and would therefore be able to comsly be more
consistent. The diverging results could also bdadxed by a possibl
correlation between an increasing preference falt@nnative variety (il
this case American English) in a context whereigritEnglish has
history of predominance othe one hand, and a higher degree
inconsistent use of the varieties on the other hdren, since th
students in Modiano & Sdderlund’s (2002) study u&etkrican Englist
spelling to a larger extent, these students woeldnore inclined to b
less cosistent compared to the present study, which alsgeg to be
the case.
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When comparing the results from the two Swedishionat
subcorpora, we find no statistically significantfelience, and the degree
of consistency does then not appear to have chamgtatbly in the year
separating the SWICLE and the SUSEC. Given thatingarease in
preference for an alternative variety would resunlta decrease in
consistency, the slight, albeit not statisticalign#ficant, increase in
inconsistency found in SUSEC could then be expthimethe slight, but
again not statistically significant, increase ireference for American
English spelling found in SUSEC. The slight diffieces found when
comparing the SWICLE data and the SUSEC data migiwever, also
be explained by the varying length of the essaysh@ two corpora.
Nevertheless, the alleged Americanization of Swedisciety taking
place during the last decades does not appearvio tatably affected
either the preference for British English or thg@mée of consistency of
the university students included in the study.

4.2. Thelarger European context

4.2.1. Preferred variety: an investigation of possible differences across
nations

In the Bulgarian and lItalian national subcorpomwell as in the two
Swedish national subcorpora, a statistically sigaift predominance of
British English spelling was found, as shown inUf&g7. The greatest
preference for British English spelling can be fduim the Italian
subcorpus. Of the investigated words chosen far shudy, 97% of the
words were spelled in accordance with British Estgliconventions,
while only 3% of the words were spelled accordimg\tmerican English
standards; the difference was highly statisticsifynificant (significance
level p<0.001). This can be compared to the Bulgarian @ylus (87%
BrE spelling, 13% AmE spelling), to SWICLE (82% BriBB % AmE)
and to SUSEC (78% BrE, 22% AmE). However, althotighpreference
for British English spelling was statistically sifjoant within each
national subcorpus, the differences found betwed®n four national
subcorpora were not all statistically significaifhis is the case for the
difference between SWICLE and the Bulgarian subeerand, as
mentioned earlier, between SUSEC and SWICLE; tke pmved to be
statistically significant.
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100%
90% +—

80% +— —

70% +— —

60% +— —

50% +— — AmE word token
40% +— — = BrE word token
30% +— —

20% +— —

10% +— —

0% -

SUSEC SWICLE

Figure 7. Relative frequency of British English and Amerigamglish word toker

In terms of relative frequency of the number ofagssin which only
British English or American English spelling waseds the lItaliar
subcorpus still showed the largest predominanceBritish English
spelling in percentage as 96% out of the studesdd British Englisr
spelling, whereas 4% of the students used Amerigraglish spelling
This can be compared to the Bulgarian subcorpus BfE, 14% AmE)
to SWICLE (83% BrE, 17% AmE, and to SUSEC (77% BrE%
AmE), as shown in Figure 8. There was noistically significant
difference between the Swedish national subcorpordhthe Bulgaria
subcorpus.

Common for the data from all four national subcogps that ther
is a clear, statistically significant preference British English spelling
both n terms of number of word tokens and number ofysssawhich
British English or American English spelling is dseonsistently. Whe
comparing the national subcorpora, we find the mpsdtminent
preference for British English in the Italian submgs. Tle connectiot
between media preferences (and thereby exposwédatoguage variet)
and positive attitudes towards that variety rembrie the literature
(Mobéarg, 199968) could serve as one explanation as to why tieut
subcorpus stands out. Sinchere is a strong predominance of Bri
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English in the Italian school system, in additiorthie fact that next to ¢
TV shows are dubbed (Pulcini, 19 81), the Italian students are ¢
likely to be exposed to American English comparethe Bulgarin and
Swedish students, and British English would thernhgeobvious choic
of variety.

100%
90% +—

80% +— —

70% +— —

60% — —

50% -+— — AmE only
40% +— — ®=BrEonly
30% +— —

20% +— —

10% +— —

0% -

SUSEC SWICLE BG I

Figure 8. Relative frequency of the essays in which Britisiglish or American Englis
spelling is used consisten

Apart from the more frequent occurrence (merican English wor
tokens in SUSEC compared to the Bulgarian subcomastatistically
significant differences are found between the Seledinationa
subcorpora and the Bulgarian national subcorpusus,Ththere it
seemingly no considerable differenceetween the Swedish a
Bulgarian national subcorpora, which might be eixgd by similarities
between the countries with respect to media infleeand a recel
history of British English predominance in educatidcf., e.g.
Altenberg, 2002 and Blagoe 2002; for an overview of EFL teaching
Sweden and Bulgaria respective
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4.2.2. Degree of consistency: an investigation of possible differences
across nations

The only statistically significant difference foundas between tr
subcorpus including tl most consistent essays (Italy) and the subcc
including the highest occurrence of inconsistestgs (SUSEC). For tf
SUSEC, results show that 88% of the student essays consisten
while 12% were inconsistent, which can be comparedhe Italial
subcorpus where 98% were consistent, and 2% irgtensj as shown i
Figure 9. For the SWICLE, 94% of the essays weresistent and 69
were inconsistent and for the Bulgarian subcorgukCbE, 95% were
consistent, and 5% inconsiste

SUSEC SWICLE BG IT

100%
90% -
80% -
70% -
60% -
50% -
40% -
30% -
20% -
10% -

0% -

Inconsister

= Consister

Figure 9. Reldive frequency of inconsistent and consistent es

Again, there appears to be a correlation betwegneater preference fi
an alternative variety (in this case American Bsigliand a highe
tendency for inconsistent use of the varieties. $8quentl, a lower
preference for an alternative spelling variety (Aicen English) woulc
then entail a higher degree of consistency, whiab tmue for the Italia
essays. The Swedish essays showed a higher prefefen Americar
English and would therefore bxpected to be less consistent, as prc
to be the case. This correlation would then alsgesas an explanatic
as to why there was no statistically significarffedlence between tr
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Swedish national subcorpora and the Bulgarian matisubcorpus with
regard to the frequency of occurrence of the nundfefin)consistent
essays.

5. Conclusion

The results of the present study show that Briieglish is the preferred
variety in terms of spelling; this was the case déirthe investigated
student levels and the preference had not changmificantly over
time. Hence, although almost 20 years have pasies $viodiano
(1993) concluded that Swedish university studefitErglish show an
attitudinal preference for British English, the wadt preference of this
variety does not seem to have changed notablytbeeyears separating
SWICLE from SUSECWhen comparing the result from the Swedish
national subcorpora to the Bulgarian and Italiatiomal subcorpora, an
even stronger preference for British English spglivas found in the
Italian subcorpus, while the results from the Btilya subcorpus did not
prove to differ significantly from the Swedish résuThe findings could
possibly be explained by the traditional preferefaeBritish English
found in all three countries, and the greater pmédance of British
English found in the Italian essays might be exmdi by the lack of
American influence from the media in Italy.

In terms of degree of consistency, the studentsewggnerally
consistent in their choice of one variety. Nonetke) the lower number
of inconsistent essays and the lower preferenceAfoerican English
spelling found in the Italian subcorpus comparethohigher number of
inconsistent essays and the higher preference foerisan English
spelling found in SUSEC could point to a possibderelation between
an increasing preference for an alternative var{@mwerican English)
and an increasing tendency for inconsistent usthefvarieties. It is,
however, important to bear in mind that the resut@nnot be
generalizable to the full subcorpora of the coestriother than for the
words selected to represent the investigated caésganoreover, since
the study does not investigate attitudinal prefegerthe conclusions
drawn do not take into account that words couldrigspelled or not
deliberately chosen.

Apart from adding to our knowledge of how English used by
advanced EFL students, these findings also havdications for EFL
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teaching. Since there appears to be a strong preferfor British
English among university students — many of whoenpapspective EFL
teachers — in a context where British English isloger the only
accepted variety, it would seem important for EEachers and teacher
educators to be aware of this strong preferenammcious effort would
then be needed to allow for a more tolerant view wespect to what is
considered to be incorrect and correct use of Engh an EFL context
by also acknowledging the existence of other viaseaf English.

In order to gain more knowledge of how non-natipeakers of
English use the language, both quantitative anditgtize studies are
needed. Such studies could, for example, furtheestigate to what
extent EFL students tend to (consistently) adhemritish or American
English standards when it comes to grammar and bubagy, and
whether these possible preferences can be foundotrelate with
students’ spelling preferences. Finally, since native speakers of
English now outnumber native speakers of EnglishcANhur,
2006: 465), a few questions remain: to whom doesHhglish language
really belong, does it matter, and will it matterthe future?
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Appendix A

Rate of occurrence of word tokens spelled in acued with British
English or American English conventions for all tlevestigated
subcorpora, followed by rate of occurrence for #ssays in which
British English or American English spelling contiens are used
consistently.

SUSEC Total Number BrE word Number AmE
subcorpora | number  of BrE tokens of AmE  word

ofword  word per word tokens

tokens tokens 100,000 tokens per
words 100,000
words
Firstterm | 117,175 85 73 36 31
Second
term 182,829 94 51 55 30
Third term | 417,772 245 59 37 9

Fourth term| 192 548 103 53 23 12
Total 910,324 527 58 151 17
National Total Number BrE Number AmE
subcorpora number  of BrE word of AmME  word

ofword  word tokens  word tokens

tokens tokens  per tokens  per
100,000 100,000

words words
SUSEC 910,324 527 58 151 17
SWICLE 206,015 209 101 47 23
BG 203,077 153 75 23 11
T 229,412 469 204 16 7
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Total 1,548,828 1,358 88 237 15
SUSEC Total Number BrE Number AmE
subcorpora number  of essays essays of essays essays
of essays with BrE per 10  with per 10
spelling essays AmE essays
only spelling
only
First term 117 44 3.8 12 1.0
Second term 90 35 3.9 15 1.7
Third term 62 35 5.6 8 1.3
Fourth term 17 9 5.3 2 1.2
Total 286 123 4.3 37 13
National Total Number  BrE Number  AmE

subcorpora | number of essays essays of essays essays
of essays with BrE  per 10 with AmE per 10
spelling  essays spelling essays

only only
SUSEC 286 123 4.3 37 1.3
SWICLE 363 119 3.3 24 0.7
BG 302 89 29 14 0.5
IT 397 189 4.8 9 0.2

Total 1,348 520 39 84 0.6
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Appendix B

Rate of occurrence of inconsistent and consistesays for all the
investigated subcorpora.

SUSEC Total Number Consistent Number of Inconsistent

subcorpora | number of essays per inconsistent essays per
of consistent 10 essays essays 10 essays
essays essays

First term 59 56 9.5 3 0.5

Second

term 55 50 9.1 5 0.9

Third term 51 43 8.4 8 1.6

Fourth term 17 11 6.5 6 3.5

Total 182 160 8.8 22 1.2

National Total Number of Consistent Number of  Inconsistent

subcorpora| number consistent essays per inconsistent essays per
of essays 10 essays essays 10 essays
essays

SUSEC 182 160 8.8 22 1.2

SWICLE 152 143 9.4 9 0.6

BG 108 103 9.5 5 0.5

IT 202 198 9.8 4 0.2

Total 644 604 94 40 0.6




