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Abstract

Analysing student interaction at an international university in Sweden, this article

investigates how the transnational strategy of using English as a medium of
instruction can be (re)constructed by students in a local context. The analysis
focuses on students’ expectations—or norms—for when it is appropriate to use
English, and shows that English medium-instruction does not necessarily mean
that students speak English all the time. The local language Swedish is used in
connection to teaching and students establish local norms for when, how and with
whom it is appropriate—or inappropriate—to speak English. A conclusion is that

although language choice at the international university is influenced by global

factors, it is still firmly a local construction.

1. Introduction

The currentprocesse®f globalisation bringaboutnew meetingplaces

for peoplefrom different countriesand partsof the world. More people

than everlive and workin placesotherthan wherethey were born and

the numberof studentson exchangés increasing. AsAppadurai(1996)

notes, welive in a “world of flows”, where ideologies, peoplesnd

goods, images, messages and discourses move across national boundaries
and societies. The world of flows affects social relations and, obviously,
“[g]lobalisation is proving to be the salient contextfor an increasing
number of local sociolinguistic experiences” (Coupland 2003: 466).

In this article, | examinehow the transnationalstrategy of using
English asa medium of instruction can bgre)constructed in docal
contextinfluenced byglobal flows, namelysix internationaluniversity
coursesin Sweden. Thawumberof coursesin English hadncreased in
Europe as well as in Asia, aspart of universities’ strategiesfor
internationalising higher education (Ammon and McConneR002,
Wachterand Maiworm2008). Theofficial choice of languageis thus
influenced bytransnationalstrategiesand flows, and thénternational
university seemsto be a fruitful setting for studying how actorscan
handle global flows in local contexts.

Soderlundh,Hedda. 2013. “Applying transnationalstrategieslocally:
English as a medium of instruction in Swedish higher educatiordic
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I begin with an overview of the international unisity and how
universities function as meeting points for globall local, social and
linguistic processes. The overview places the stirdythe field of
sociolinguistics of globalisation and theories atddies presented by
Appadurai (1996), Pennycook (2007) and BlommaeitL@. | then give
an account of the empirical data and how the traiimmal method of
using English as a medium of instruction can balietliin a local
context through analyses of students’ languagecehioi video-recorded
classroom interaction. | focus on norms for languahoice and how
students can construct norms for when it is apmigror
inappropriate—to use English. The analysis takas départure in
sequences where students or teachers orient towacdgain linguistic
system as an instance of deviance and, therebyltaimeously make
visible norms for language choice (Gafaranga 20003lso discuss
participants’ attitudes to varieties of English dadhe linguistic context.
A conclusion that | will come back to is that lamge choice at the
international university is “obviously influenced lglobal factors, but
still firmly local” (Blommaert 2010: 180).

2. The international university

Universities have always been part of an intermafi@rena. Throughout
history, researchers have collaborated acrosdutistial and national
borders, and students have travelled abroad focatidm. In recent
years, however, universities have made a pointrfieasising the global
character of higher education and formulated grase methods and
goals for internationalisation.

The strategies, methods and goals are often sharet the
internationalisation of higher education appears aagpphenomenon
characterised by transnational influences and floRer instance, a
reoccurring goal of internationalisation in higheducation is that
students should learn about others’ experiencesventt views, be
trained in cross-cultural communication and gaibr@eader perspective
on their own culture (Otten 2003Mobility and exchange of students
and staff is a method used, and meetings acrosgraluand national

! The introduction of English-medium instruction h#so been compared to a
market adjustment and Coleman (2006) observesrtehationalisation also is
a matter of economics.
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boundaries are made possible through the intraslucti a global contact
language, notably English (Coleman 2006). In theywcourses and
study programs in English are part of the procdsmternationalising

higher education, and—just as with other formal eatp of

internationalisation—the choice of language is istbwith influences
from other national and international contexts.hReatthan any other
contact language, it is English that is the officreedium of instruction
across national boundaries in Europe and Asia (Amarad McConnell
2002, Wéachter and Maiworm 2008).

The global spread of cultural forms and languages heen
discussed in terms of homogenisation of world caltdmericanisation
and media imperialism (see e.g. Phillipson 1992)weler, empirical
studies at the international university demonstrht&t the linguistic
environments taking shape are complex and thatuskstg them in
terms of hegemonic lingua franca use is insufficigtaberland et al.
forthcoming). Knight (2004) points out that theemtationalisation of
higher education means different things to differactors in the field,
and Roberts (2008) concludes that there is no yoe of international
university. The above stated goal about inclusiodh l2arning of others’
experiences and world views will take different nfier in different
contexts (see Brookes and Becket 2011). Moreovadies from the
Nordic countries demonstrate that a number of lagga can be used
next to English, depending on the participantsguiistic resources and
proficiencies (Ljosland 2008, Séderlundh 2012, sé&0 L@nsmann
2011). English-medium education n@minally in English, in the sense
that English is the official course language, upractice a number of
languages can be used in connection with teact$ioggriundh 2010).
Thus, the international university seems to be &atrhoth by global and
local influences and flows.

3. Theory and previous research

The relationship between cultural objects in moionl local take-up of
cultural forms is discussed by Pennycook (2007 study of the global
spread of hip-hop. Pennycook argues that transratmultural products
do not necessarily replace local ones, but areslhefaed and given new
meanings. Hip-hop artists all over the world usenilsir patterns of
cultural conduct (including certain English expiess) that make hip-
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hop into a recognizable sub-culture. But wheretvaycturs, musicians
interpret and negotiate the cultural conduct oftop, so that the music
offers potential for local identity (p. 96 ff.). Th, the spread of hip-hop
does not represent a plain distribution of cultdosims, but “a layered
distribution in which local forces are as importast global ones”, as
Blommaert (2010: 19) points out in his comment @emi/cook’s work.
Rather than being a process of homogenisationhdyipis characterised
by a local take-up of cultural forms, as it is mpieted, negotiated and
embedded in local, social relations (Pennycook 26GT).

Transferred to practices in higher education, anderspecifically to
the strategy of using English as medium of instomgtthe theory offers
explanations to studies reporting that a nhumbelaofuages might be
used in connection with teaching (see e.g. Sodéhl@912). The use of
English as medium of instruction is a strategyrahsnational character
in the process of internationalising higher edweratin its written form it
is a strategy of monolingualism, but when applie@ctual educational
contexts participants can negotiate the strategihabother languages
also can be used. As Appadurai (1996: 17) remédiferent societies
appropriate the materials of modernity differentbid globalisation is
itself “a deeply historical, uneven, and evecalizingprocess”.

Similar processes of ‘transculturation’ are shownHult (2012) in
an examination of globalisation of English in Sweds it takes shape in
educational policy and practice. On the evidenceaifonal curricular
documents and observations of English language atois; Hult
(2012: 251) concludes that English has not sim@grbtransported to
Sweden as a lingua franca. Rather, the languagéd®s reconfigured
for local purposes so that it reflects local, Swhdiiews and values. In
the process, English is partly framed for purpaseSwedish society
(such as the Internet, TV, films etc.) and partignied as a language
“through which the local is made global” (p. 238)language “through
which people in Sweden project themselves in thddvof globalized
goods and ideas” (p. 240). The duality highliglmis fact that globalised
linguistic varieties are part of both transnatiomald local processes.
Even though English functions as a worldwide canlacguage, it can
be used and perceived as more than a lingua fiaroaal and national
contexts. When languages circulate around the gltiey become
discursively situated in national and local cordeg@lommaert 2010).
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A central aspect of linguistic globalisation is tiaion of power and
inequality (Blommaert 2010). Linguistic resourcaedex social meaning
in spaces and situations, and, as Blommaert (p.1%82f) observes, they
change meaning, function and value as soon asatteeynoved out of a
local context. English seems to keep its valuehe dontexts discussed
here, but as Blommaert observes, many speakerhef languages will
find their linguistic resources to be of a lowerlua in globalised
contexts. Access to prestigious varieties has awmen a question of
power, but processes of globalisation have creatad and complex
markets for linguistic resources. These are at plathe international
university as well, and | will come back to theussf power at the end
of my analysis.

4. The study

The international university appears as an examipéefocal point in the
world of flows identified by Appadurai (1996). Theharacter of focal
point comes from the very process of internatiaiadj higher education,
which is apparently imbued with some of the mostticeable
characteristics of the era of modernity. Indeedjdescale mobility, the
use of a global contact language and inclusiortludérs’ world views are
concerns that apply not only to the domain of higidtication, but more
broadly to today’s globalised world.

With Appadurai’'s (1996) concept of “world of flowsand
Pennycook’s (2007) study as a starting point, tpeal by analysing how
the transnational strategy of English as a medifinmsiruction can be
constructed locally by students on six coursesatigersity in Sweden.
I focus on norms for language choice and how stisdean construct
norms for when it is appropriate—or not—to use [&iglin actual
teaching settings.By norms | mean shared—explicit and implicit—
expectations concerning social and linguistic bara¥he definition is
based on a discussion by Gafaranga and Torras :(20&] 2002: 10),
and that “any action which has been accomplishest e assumed to
have been made possible by a specific and disdoeeraorm”

2 The analysis makes visible constructions of nowoscerning the use of
English and Swedish in a local academic settinghtndata, other languages
than English and Swedish only occur in the fornisofated words and switches
to languages such as French or Spanish happemarety.



118Hedda Soéderlundh

(Gafaranga and Torras 2001: 198). However, norrasnat necessarily
expressed; rather expected actions are “seen Imatioed”, as Heritage
(1984: 116) writes, and they pass without comment.

The data were collected for a larger projést2007 and consist of
ethnographic observations of six courses at a Shediniversity,
interviews with students and stéaffand video recordings of study
situations. Half of the courses were offered withifiaculty of science
and technology (in the subject areas of engineedand computer
science), half in a social sciences faculty (indhea of business studies).
The majority of the students were Swedish, althotlgdh number of
exchange students varied between the courses. dnetigineering
courses, one in twelve was a student on exchangereas among the
business students the proportion was between otlerée and one in
four. None of the exchange students spoke Swedtbinver outside the
teaching situation, and on no occasion did theywshbat they
understood the language. All teaching staff inctudethe study could
speak Swedish.

The analysis of constructions of norms is basedtlm video
recordings of whole-class teaching situations ia tilourses studied.
From these video recordings (in total 28 hours) aveh extracted
sequences where students or teachers talk aboutmgw@ium of
interaction and/or act as if its medium is deviamtrelation to the
particular situation, or in relation to their voitexpectations regarding
language choice. For instance, students and teaahayht ask for
translations into English from other languages actcas if English is the
only expected language in the context, or they migigue that a
language is inappropriate—or appropriate—to usethis respect |
follow Gafaranga and Torras (2002), who argue timams for language
choice can be witnessed in sequences where pariisipeact towards
the medium of interaction as being deviant. Vidas of the norm are
noticed by participants and make visible to themé-dience to the
researcher—a sociocultural context (Gafaranga amwas 2002: 10).
Thus, the construction of norms for language ch@asot necessarily a
guestion of decisions between discrete languagas, ab discursive

% The project is presented in Séderlundh (2010).

* The interview data consists of 2 interviews wiéladhers, 2 interviews with
students on exchange and 7 interviews with studémtsn Sweden. The
interviews lasted between 60 and 90 minutes.
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construction in which participants point out andeot towards one or
more language as the medium for interaction (Pesoky2007: 136-137,
also see Gafaranga 2000).

As a complement to the analysis of how norms caedretructed
locally in interaction, | describe what attitudesidents and teachers
show towards languages and varieties used in theses and towards
students who speak them. The discussion is basédtemwiew data, in
which students and staff talk about their viewdlman linguistic situation
and the use of English and Swedish. Nine studemntdwo teachers were
interviewed. When discussing general patterns muage choice in the
courses | also refer to ethnographic observafioMy focus here,
however, is on the video-recorded data and how tthasnational
strategy of using English as a medium of instructian be constructed
locally by students in six courses at a univerigitgweden.

5. Constructions of norms for language choice

| first (5.1) exemplify how English is constructed a lingua franca (see
e.g. Mauranen 2003, Seidlhofer 2001) among pasitgwith different
linguistic backgrounds. | then (5.2) point to sodifferences between
the courses included in the study concerning whew, and with whom
the local language, Swedish, can be used. In tsie section (5.3) |
discuss students’ attitudes towards languages la#id $peakers in the
courses studied, given that power relations arenseparable aspect of
linguistic globalisation. The analysis demonstrates dynamic relation
between transnational flows and local take-up othsd@iorms, and
illustrates that language choice at an internationaiversity is
influenced by global factors, yet is still firmlgdal.

5.1 English, a lingua franca in class

My first example of how the strategy of using Esblias a medium of
instruction can be constructed in a local contexhes from a course in
business studies and a seminar on leadership.éthuesce (Example 1)
takes place in whole-class teaching and is path@fordinary teaching.

® The ethnographic study consists of observation8®fvhole class teaching
situations (with an average of 6 occasions — 12dhelper course) and 13 group
work situations (in all 9 hours).
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The teacher has just summarised the seminar andwstalking about
the importance of common sense among businessréedleddenly, the
teacher is interrupted by a student who asks fdraaslation into
Swedish of one of the English words that the teagh@ising, namely
“prudencé&. As will be shown in the analysis, the questi@ads to a
short discussion in which the participants makébigstheir expectations
of the linguistic situation.

The teacher answers the student’s question by iekmpda the
meaning of the worgrudenceand points out—in Swedish—that the
term is relatively unusual. After a few seconds, extchange student
clears his throat loudly in an unnatural mannere(lL5). By doing so, the
student draws attention to the teacher's use of d&he and
simultaneously constructs English as the ‘nornaiguage and Swedish
as an unexpected language in the teaching situaBprswitching to
English and commenting on the language choicetaheher confirms
that English is the language that should be uséaeiparticular context.

Example 1Prudence (BP 0312v). T: Teacher, S: Swedish-spgatudent, X: Exchange
student from Canada.

1 S: what is the Swedish word for

2 prudence?

3T: sorry?

4 S: what is the Swedish word?

5T: e:: omdome(0.5) practical sound judgement (0.5)

6 reason  sunt fornuft alltsa common sense well

7 i den positiva (2.5) in the positive (2.5)

8 °(prudencia) alltsd  ° °(prudencia) thus®

9 1

10T: adetkanman -> duvet < det and that you can- >you know<
11 ar ingen som vet vad det har no one knows what

12 ar for nat (1) observera this is (1) notice

13 (0.5) vad prudence &r & det (0.5) what prudence means
14 ar ingen som vet [O)= no one knows

15 X: [((clear his

16 throat loudly. Laughter in class))

17 T:= &armanfodd (1)itisareyou =are you born (1)
18 [born=

19 X:[hh ((laughter. Laughter in class))

20 now he's starting to speak

21 T: =((shrugs)) ()

22 is it | thought it was (.)

23 ((points at the watch at the wall))

24 after two so | °start Swedish°-

25  ((laughter in class))

26 X:oh [yeah right ((laughter))

27 T: [e: are you born with that o::r how

28 do you develop this and so on (0.5)

29 (obviously some)(.) a big mentor can (.)
30 teach you
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31 (0.5)
32 T:anyway thank you very much (.) it was rather
33  successful (.) although it was a Monday seminar

The sequence is part of the ordinary teaching aad pf an
institutional context. The institutional charactemnot fixed, but depends
on how the participants act and whether they otietdsks and identities
associated with the institution or not (see, folaraple, Drew and
Heritage 1992: 22-25). In Example 1, participanthilgt either a
teacher’s or a student’s perspective, and the tipiiscussion is related
to business studies in the sense that the tramslafithe worldorudence
has relevance for the Swedish students’ understgndi the subject
being taught. Hence, the switch from English to &gk is made in a
sequence of institutional character—a sequenceowftask” talk—and
teacher and students together (re)construct Englshthe expected
language in interactions that are institutiongbimpose.

It is also interesting to note the teacher's exglimm for talking
Swedish. The teacher says—albeit with a humorousttwhat he
thought that it was past two o’clock and, therefdne could speak
Swedish. The explanation suggests a division betwiwe in and
outside class, which corresponds to a patternngiuage choice that was
observed in the ethnographic study. In general, lifilngdominates
whole-class teaching, but Swedish is used in sempseutside class
when Swedes are talking to other Swedish studdrts. Canadian’s
laughter and comment (line 20, “now he’s startiogpeak...”) suggests
that he has noticed the different norms for languatpice in and outside
class.

A second example on how students can construct lomans for
language choice in the ongoing interaction comesmfra group
discussion outside class with students in busisagties. The students’
task is to analyse future problems in the marketi@hing design and to
write a report to their teacher on the subject. Tafdhe students are
Swedes (called S1 and S2 in Example 2), one issBritnd one is Greek
(named X in the transcript).

Example 2 English (M 0212v). S1: Swedish-speaking studer82: Swedish-speaking
student 2, X: Exchange student from Greece.

1 S1:this has ((points at her paper))
2 () I'mean dethér harju med this has to do with
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3 de har att gora ) om man these  things (.) if you
4 man ska anvénda arbetskraft should use labour

5 och tyger  ((turns towards and fabrics

6 S2)) = da blir det lite med then it would be little

7 de ocks& of that too

8 S2:English ((raises her arm and

9 points at S1. X looks up from

10 his papers))

11 Sl:yeah (.) | mean this has this

12 it has yeah | wrote something

13 (.) this is kind of

14  the same thing (.) ((continuous in English))

In line 2, one of the Swedes switches from EngtishSwedish; this

language choice is soon re-adjusted by the othed8&whrough a short,
but forceful comment (line 8). The question of hgslabour and fabrics”
has relevance for all students in the group. Butusis herself towards
S2 when speaking, and she uses a language thatS@niynderstands.
However, S2's comment (“English”) challenges thelesiveness of

S1’s utterance and her choice of language. By gatyia expected code
by its name, S2 makes visible a socio-cultural @dnin which English

is constructed as the normal language for on-tagkractions among
students from different countries.

In a non-institutional setting, similar instancedsdaectness would
perhaps be interpreted as rudeness, or even asedhfeatening act
(Drew and Heritage 1992: 24). In Example 2, howe®dr answers the
challenge without noticeable annoyance and accHps suggested
language by sayingygali before continuing in English. For practical
reasons the participants have to agree upon waigjubge(s) to use, for
otherwise the group discussion will break down @redtask given by the
teacher would not be solved. Hence, the institafiosetting might
explain that S1 accepts the suggested languageowtithoticeable
annoyance.

In Examples 1 and 2, the listeners correct theaghof language and
construct English as the expected medium for conication among
students with different linguistic backgrounds. Hwer, the speaker
may also construct norms for language choice. & wileo recorded
data, this is for example seenlanguage-related episoddsee Swain
and Lapkin 1998: 330) where students ask for hedpstating non-
English words into the English equivalent. The egés normally follow
a three-stage structure in which the student (erleéiturer) in the first
stage interrupts herself, points out that she doé&now a certain word
and then says the word in another language. Insdwond stage,
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someone in class gives the missing word and, inthing stage, the first
person confirms that she has heard the word anshtept in English.
After the third stage participants resume speakibgut the subject
discussed before the language question.

The structure is illustrated in Example 3, whiclwsh a transcript of
a sequence from one of the courses in businesgstuithe teacher and
the students discuss the company IKEA and whethewobits founder
Ingvar Kamprad can be said to personify a gooddead

Example 3 Foundation (BP 0312v). T: Teacher, S: Swedislaisipg student, C:
Students in class.

1T: howis he using ()is he[()

2S: [°he he's®
3 he's compared to i- in Sweden we we e::
4 (0.5) we we think Kamprad is e:: is a

5 good man (0.5) most Swedes do .hh

6 and bu- but he is not paying taxes

7 () actually that (1) the rest of us

8 is are doing he has a stiftelse foundation
9 () °I don't know what it's

10 [it's called®

11 C:[foundation

12 S:foundation in the:: Holland (1) so is that

14  ethical (.) in that sense?

In line 8, the Swedish-speaking student initiatedamaguage-related
episode by switching to Swedish and saying “I ddaibw what it's
called”. The student’s meta-comment clearly sigtlatét he is changing
languages and that Swedish is not expected in dhéext (Gafaranga
and Torras 2001). Most language-related episodatdndata include
switches to Swedish. Exchange students make usthef languages on
only two occasions. Firstly, a Spanish student Ussscompetence in
Spanish, asking for help with the English word fiault”. Secondly, a
student from French-speaking Canada asks for higlpthe production
of English by switching to French.

Similar translations from Swedish, French or Sgamms language-
related episodes maintain a monolingual Englisherattion. By
switching to another language and simultaneouslkings for a
translation, the speaker orients as if the otheguage is an instance of
deviance, and he or she constructs English asnilyeegpected language
for interaction (Gafaranga 2000: 330). Gafaranghs dhe switch a
medium-repairin which a speaker orients towards a linguigéai as an
instance of deviance, and simultaneously demosestrais or her own
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expectations regarding the choice of language. élelanguage-related
episodes show that neither Swedish, nor FrenclpaniSh, is part of the
jointly established norm for whole-class interagticon the task; rather,
immediate translations into English indicate thia¢se languages are
instances of deviance.

In sum, Examples 1-3 show how students construgtiénas the
expected or normal language for on-task discussaomsng participants
with different linguistic backgrounds. The normhusilt up by the very
use of English and by additional constructions tifeo languages as
instances of deviance.

5.2 Restricted use of English

The norm of speaking English does not apply tcisllational contexts
in class, however. The local language Swedish hokgsecial position in
the studied courses, and sometimes Swedes speakisBwastead of

English in whole-class situations. By doing so thepart from the other
consistent norm of speaking a language that altiggaents can

understand, and they challenge the position of iElm@ls a lingua franca
suitable for all situational contexts.

When, how and with whom Swedish is used varies sdrat
between the six courses. In most cases, Swedisgaigl in interactions
or sequences in class that are preparatory toihgaor teaching. The
aim and roles at play in these sequences areuitistial, but the topic is
‘off-task’, in that participants are not talking ali the actual course
subject. For instance, Swedish is used in rollscalestions concerning
group presentations, queries about forthcoming examd so on. In these
specific contexts Swedish is never oriented to eagaaht; rather the use
of Swedish in teaching related contexts seems tpase of students’
jointly established norm. The link to a specifituational context gives
Swedish a function of a contextualization cue (Germ982), pointing
out a certain interaction or sequence as prepgraddhe actual teaching
and learning.

Indirectly, the use of Swedish in a certain contdgb functions as a
restriction of the use of English as a lingua fean@Vhen speaking
Swedish in certain situational contexts, Swededlarige the functions
of English as a lingua franca suitable for all iat#ional contexts. By
speaking Swedish, they highlight the preparatonaratter of the
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context, but they also strengthen the constructtbnEnglish as a

language for on-task interaction in class. Therebg, use of Swedish
sheds further light on how norms for language ahaign be constructed
in the ongoing interaction. English is the expedirdua franca for on-

task interactions in class, yet it is not necebs#ne expected language
for all situations where students from differemtgliistic backgrounds
meet and interact.

The local character of norms for language choicehim courses
studied is also evident in the last course wheredssh does not function
as a contextualization cue. In this course at #uoalfy of science and
technology, students speak Swedish more often antetimes they
make use of Swedish in interactions that are dn-td$ey pose
guestions in Swedish, present their work in Swedisth talk Swedish in
discussions with peers (Soderlundh 2010). By demghey interpret the
linguistic situation in a different way than thélow students, and they
construct norms for Swedish and English slightlijedently. Instead of
constructing English as a shared lingua franca,d@s@ssociate English
with exchange students, while Swedes—who constituitemajority—
can choose between English or Swedish. Thus, thesealemonstrates
that norms for language choice might differ betwksral contexts, and
that norms can be constructed by participants loga course basis. The
use of Swedish in on-task contexts in class doésappear in other
courses studied; rathiéis a firmly local constructiofi.

5.3 Language choice and aspects of power

Similar to other implicit or explicit expectatiort®ncerning social and
linguistic behavior, the construction of norms fanguage choice is
linked to power and inequality. The group of Swhdisudents sets the
agenda and it is, in most cases, their linguistiefggences which

determine how norms for language choice can betieated in the local

contexts. Foreign students only treat Swedish smdeif their Swedish

® In Soderlundh (2010), | explain these differenceith two contextual
circumstances: firstly the number of exchange sitgleand, secondly, the
approach to teaching. Courses at the faculty @hses and technology are to a
higher degree characterised by a traditional, iddizi-based approach to
teaching. The business study courses, on the b#rat, rely largely on group-
based methods, such as seminars and group wothkelfatter context, social
pressure arises regarding language choice and nibtisacceptable to use a
language that not all participants understand.
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peers have already done so (see Examples 1 & 8y. difallenge the use
of Swedish in whole-class teaching interactions #éma on-task, but not
in interactions preparatory to these contexts. Algh the norms put
them at a disadvantage, the exchange students dtp expectations
of the majority, and it is those expectations whiabuld interaction.

With this in mind, the Swedish language stands asita rather
powerful resource in the courses. According tortbem, English is the
expected or normal lingua franca in on-task intéoas in class, but in
certain interactional contexts Swedish constitatésgitimate alternative.
For example, one of the teachers exemplifies thiernwshe gives
instructions before an upcoming exam in businasfies:

The ones (pause) the Swedes are of course allewedte in Swedish and the non-
Swedish speaking people are allowed to write inliEhgor are supposed to write in
English. (Teacher in business studies)

The status of Swedish is established locally ieraxttion but, obviously,
is also related to the broader context of the usityecourses. Swedish is
the language of the surrounding society, and dlsditst language of the
majority of participants.

The special position of Swedish indicates that legg choice rests
not only on the basis of mutual understandingh#interviews, Swedish
students say that the use of English impacts oials@tations with other
Swedes. English is perceived as the exchange dfidanguage and
associated with students from countries other waaden. Accordingly,
Swedes talk English to all exchange students, vendtiey come from
Spain, France or Britain and regardless of theinadinguistic skills.
The Swedes, in turn, are not as clearly associattdd English, even
though their relationship to the language is it familar to that of their
German and French peers. The Swedes are insteadiaisd with
English and Swedish, and this link to two languages rathentbae
separates the Swedes from other foreign or se@gliage users in the
courses.

Accordingly, English functions as a lingua franecathe courses
studied, but it is also a language that indexetaitevalues and views
among the Swedes (Hult 2012). As pointed out by nBlaert
(2010: 33f, 194), the prestige of certain lingwistsources is linked to
spaces and situations, and when linguistic ressusice moved out of a
local context, they change meaning, function ande/aObviously the
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special position of Swedish relates to contextur@umstances such as
Swedish being the language of the majority andhaf $urrounding

society. In other linguistic markets the value @fe8ish would change
and its special position would be questioned.

Attitudes towards Swedish are not the only viewsutating in the
studied courses. Beside the positive attitudes rdsv&wedish, students
show varying attitudes towards varieties of EngliBhe varieties spoken
by native speakers are perceived as prestigiouseacldange students
from Canada, Unites States of America or Australia asked about
English grammar and pronunciation, as exemplifieBxample 4.

Example 4 Egalitarian (BP 0305v). S1: Swedish-speaking estadl, S2: Swedish-
speaking student 2, T: Teacher, C: Students in.cxa€sxchange student from Canada.

1 S1:background to this article is that an ongoing
2 process of (1.5) e:: (.) eg- eg[ala
3 sz [((diggles))

S1:hh | don't really know how to pronounce that

(0.5) e: ega- (1.5) egala- (0.5) tarism
T: ((points at X)) >why don't you ask< ((points again))
S1:how do you pronounce [the e-word
X: [sorry buddy
@

0 X: oh egalitarian?
11 S1: >yeah< the [increasing amount of=
12 C: [((giggles)) ]
13  =e- egalitarian e: theorists (0.5) that
14  implying tha- that leadership based on
15 inequality is unethical

4
5
6
7
8
9
1

In Example 4, the teacher asks an English-speatudent from Canada
how the word &galitariari’ should be pronounced. The question relates
to an oral presentation, in which a Swedish-spepkinident first uses
the word in its written form, but then hesitatesewhe should say it out
loud: “I don't really know how to pronounce thdline 4). The teacher
suggests that the student from Canada should fvalpohpronounce the
word (line 6). Their actions position them as lesmpetent speakers of
English.

Attitudes towards different varieties of Englishpatt on the social
environment of courses. In interviews, native speslof English are
talked about as particularly useful members in grdiscussions and
other tasks given by the teacher, since they chnrten-native speakers
of English to solve language problems in texts aral presentations.
Exchange students with other linguistic backgrouas not associated
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with similar positive values, and their Englishes aot as valuable as
varieties of native English in the local orderdrafexicality (Blommaert
2010: 194). Students from France or Spain havedeepthat they know
the language well enough, but they also have teeptioat they are good
students who can contribute to the group work. Ta¢a thus also
exemplify how linguistic resources change value nviteey are moved
out of a local context (Blommaert 2010: 194). Iotfavarieties that index
native knowledge of English (@mostnative knowledge) appear as the
only truly, non-negotiable mobile linguistic resoes at the international
university.

5.4 Summary and discussion

The analysis exemplifies how the students in thelystcan construct
local norms for languages in English-medium courdeather than
talking English all the time, English is oriented &s the expected,
'normal’ choice of language when the interactioninstitutional in
purpose and when the topic for discussion is bssis&udies or technical
sciences. As has been shown, however, norms fguéae choice can be
constructed differently in different courses, agoatations are taking
place on a local course basis. Swedish is usedoimertion with
teaching in all courses, but when, how and with mhtbe language is
used varies somewhat between the different coulrsggneral, Swedish
is used in interactions in class that are prepardtothe actual teaching,
while oriented to as deviant in discussions that @m-task. The use of
Swedish as a contextualization cue strengthens ctvestruction of
English as a lingua franca for interactions that am-task, and restricts
the use of English in other situational contexts.

Rather than using English in all study situatiottee local norm
seems to be based on calculations of other paatitsh linguistic
competence. Students choose the language that seeshditting to the
kinds of roles and aims that the interaction regsharound, but also in
relation to their own and other participants’ laage skills. Yet mutual
understanding is not the only basis for languadgecten, since Swedes
sometimes speak Swedish in whole-class teachingiosss where
exchange students are present. Particularly, soeialions among the
Swedish speaking majority influence language chaoe—as has been
shown—power relations and aspects of inequality areplay in all
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studied courses. As pointed out, varieties thagxnahative knowledge of
English, oralmost native knowledge, appear as the only truly, non-
negotiable mobile linguistic resource at the indgional university.

In relation to localisation processes, the analgdisws that the
transnational strategy of using English as a medfinmstruction does
not necessarily mean that students speak Englisheatime. Students
can construct local norms for when it is appropritd use English,
Swedish or other languages, and they can recongtradransnational
strategy of English as a medium of instruction Bat tit fits local
expectations, traditions and ideologies. For imtanEnglish is
constructed as a language that first and forenmalehps to the exchange
students, while Swedes are associated with EnglighSwedish. The
associations are constructed locally in interactiand illustrate
Pennycook’'s (2007: 94) observation that transnatigeroducts and
flows can be refashioned and given new meaningslatal setting. The
strategy of using English is transnational; sphtterns of language use
show that students can construct local norms aejtréate language
choice on a local course basis.

The international university appears as a rattagieststructure in the
world of flows. Its rather stable character comesnt the local
negotiations of norms as well as local take-upg&mglish as a medium
of instruction. It places the international univgrsamong other
apparently stable structures, organisations andalsdorms that
Appadurai (2000: 5) identifies in parallel to oligeén motion in the
world of flows. According to Appadurai, these appdly stable forms
function as a structuring force in the world ofvile as they are devices
for handling objects in motion. Indeed, with théemmational university
as a rather stable framework, students and staff(mgconstruct the
transnational strategy of English as a medium sirirction so that it fit
local purposes, through direct comments and negot@(Examples 1 &
2), language-related sequences (Example 3) or usenguages other
than English in situational contexts that are affk

6. Conclusion

Like other internationalising strategies in higheducation, English-
medium courses are characterised by interplay lgtweansnational,
local and national processes and flows. At the Sshedhiversity studied
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here, students handle the world of flows by crgasind recreating local
norms for when, how and with whom English can, eadnot, be used.
The linguistic environment is first and foremostoaal product, even
though students and teachers obviously are infeebriy the official
language choice and by the global function of Efigés a lingua franca.
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